


THE PMPBRTMCE OF A SPIRIT OF INQUIRY IN 
CHWISTPN HIGHER EDUCATION 

"mat has Athens to do with Jerusalem, The 
Academy with the church? ... We hme no 
need f o r  curiosity since Jesus Christ, nor 
f o r  inquiry since the Gospel."l 

So s a i d  t h e  t h i r d  century church father,  
TertuUim, in a passage fmquestly cited by those 
who stress an apparent iseoapatibility between the 
"wisdcmr of this we;%ldW and the s p i r i t u a l  wisdoa God 
has provided us in Scr ip tu re ,  This apparent incom- 
p a t i b i l i t y  becmes so absolute f o r  some that the re- 
jeetfan of intellectual pursuits became% a positive 
Christian virtue,  and '"Chris~ian schs8ar9;kipW 2 s  
disparaged as if the two terns earnst stmd sogether. 
Lesser strains sf t h i s  anti-intellectual spirit find 
frequent voice in consewae1ve Lutheran eircles. 
Some, f o r  emra%>le, express grsfsund resenations 
concerning the practice in which facu l ty  members in 
our Christim colleges receive advanced training and 
degrees in secular schools -- as if f ea r fu l  that the 
Christian cannot meet the world's knowledge on its 

ground, Others, sn a different tack, reflect 
-the sme angi-intellectual spirit when they attempt 
to define $he values of Chr%st$an education entirely 
in affective terns -- gsamh in love, a persoml re- 
lationship with the Lord, comitment, fellowship -- 
as if the Christian has ns weed t o  encounter the 
world's knowledge on i t s  o m  ground. Such voices, 
ded%cated and well-meming as they are, would 4 

J D ~  Praescriptione liaereticorum, 7 .  Ts . adapted - 

f r o m  Alexander W~ber%s and J m e s  mnaLdscg)nl eds , ,  The - 
mtenicene Fathers, Val. 2-11 {Grand i9apEds.- B e  
~ e r d m a n s ,  1959) , p. 246, 
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doubtless echo Tertullian's words approvingly. This 

paper intends instead to take i s sue  with the father 
on this point: there i s ,  i n  fact ,  an important need 
for curiosity since Jesus Chris t ,  and since the 
Gospel inquiry is more necessary than ever. 

In this paper, "inquiry" will be taken most 
often in its broad sense, synonymous with '%scholar- 
ship ."  More spec i f i c a l l y ,  scholarship is that kind 
of i n t e l l ec tua l  work that involves the higher o rde r s  
of independent or "critical" thinking2 -- i. e .  , 
thinking tha t  does not s t o p  yith simple recall o r  
even simple understanding of data, but  soass beyond 
into analysis o f  thodght structures, into synthesis 
of new s t r u c t u r e s ,  connections, and hypotheses, and 
f i n a l l y  into evaluation of thought s t r ~ r c t u x e s  against 
appropriate standards, and applicetloa of structures 
to new situationse3 If  a narrc;. - finiteon i s  $E?- 

sired perhaps none will serve bcttcr than ghat. of 
Jerome Rruner, who describes inqu i ry  as a "matter of 
rearranging o r  trarisforming evi6ence i n  such a way 
that  one is enabled tfs gs beyond t h e  evidence so 
reassembled to new i n s i g h t s  . "(' Viewing inqu i ry  in 
this sense against  a backdrop of t h e  college class- 
room, one can generate thls contrast: on the one 
hand, there will be knowledge acquired by a student's 

2 ~ h e  Watson-Glasser C r i t i c a l  T h i n k i n g  Appraisal 
defines critical thinking i n  terms o f  "attitudes of 
inquiryM and their accompanying skills. R.  J. Starr. 
"Structured Oral dazquiry Improves Thid ing ,"  meriean 
B i o P s g y  Teachers, 34 (October $972) , p, 408, 

3~arold G. C a s s i d y ,  "Liberation and Limitat ions,"  9 

in Boston Cadlege C e n t e m i a l  C o P % s w i m ,  The K n o ~ f z e d g e  
i ta&isns ,  ed,  Francis 

Sweeney (Hew York 2 Parrar , Straras Bi G$6soux, 1966) , 

mowing: Essays for the Left Hand (New York: 
Atheneum, 1970) , pp. 82-83, 

cwa search and guesftien -- by inquiry;  on the o the r  
hand, e%ere gill be knowledge prev%ously prepared by 
the professor,  and served up t o  s tuden t s  cocked a d  
garnished fa r  their eonsuzipbion. There as,  of  course. 
a place f o r  both ; the t w o  evera vuork Ln complernenta~y 
fashion. But i t  will be the  thesis  o f  t h i s  paper  
t ha t  t h e  former -- knowiedge gained by the  student's 
a m  Inquiry -- shuuld predominate i n  any school, in- 
cluding Chriseian sehsols,  

The paper, then, will contain twa major sections: 
the first and hongez will de$end the nec 
stimulating a s p i r i t  of  inquiry  i n  the Ctrfstim 
college s tuden t ;  the second will ateempt t o  outline 
some means 0% doing ss ,  

I E  t h e  sp i r l l :  of inquiry among u s  i s  at times 
p a l e  and wan, o r  even if t h e r e  i s  some iner t ia  among 
those o f  us who are in charge of nourishing i t  to a 
healthy v i t a l i t y ,  it might prove h e l p f u l  first to 
re-examine the  necessity o f  stimulating sucll a s p i r i t :  
in our college and seminary students. Such a discus- 
s ion,  it seems, f a l l s  under the perview of several of 
the stated purposes o f  our Chris t ian  institutions of 
learning. For example : 

Bethany ... aims to he lp  students ... 
2. To assume a responsible Christian attitude 

rowards the ta lents  God has given them and 
cowards t h e i r  obligation t o  develop a ~ l d  
use t h e i r  talents f o r  the glory of God arad 
the weleare sf  their fellow-mea, 

3, To progress in the development of cr i t i ca l  
and creative thinking. 

4 .  To develop and increase an appreciation of 
man's expression through the f ine  arts. 
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5. To become responsible citizens, aware of 
social realities through the study of our 
American and woxld cultural heritage, and 
our contemporary social ,  economic, and 
p o l i t i c a l  society. 

6 .  To acquire the a b i l i t y  to use written and 
oral English effectively. 

7. To secure a foundation in aathematics and 
the sciences for a better understanding of 
the world in eskalch ve live. 

9 .  To acquire the necessary skills f o r  achieving 
a satisfactory vocational adjustment. 5 

To f u l f i l l  such objectives effectively, our edu- 
cational practice must be responsive t o  three factors: 

-- F i r s t ,  our practice must be t r ue  to the nature 
of reality, and how we know i t . We neither 
lrbve mar teach in a dream m r % d  of our o m  
making but  rather i n  a world God has made, and 
in which H e  has placed us. This paper w i l l  
argue t h a t  the nature of the wor ld ,  and how w e  
knw it, necessitates inquiry.  

-- Second, our practice must be true to the de- 
mands of the educational task, particularly 
on the college level.  This paper will argue 
t h a t  the  mture of education necessitawes 
inquiry . 

-- Third, our practice must be true eo our 
Christian calling. This paper w i l l  argue 
that the task o f  the maristian necessitates 

5 ~ e t h a n  Lutheran College Catalog, 1971-73, 

- 4 -  

-- The final conaideragfon i n  t h i s  sec t ion ,  lese 
the  rase f o r  inquiry seam. C t o  os$rong, ~i11 be 
ehe limits o f  Peg$~tmaee Lnqufry, 

Fi r s$ ,  consider the  claim ehat ghe nature sf 
reality and how we know it necessitates inquiry, 

The present structure o f  "know%edgeW 9a Iqestern 
@ul&ure  i s  based 0% a philosophy o f  realism, a view 
basical ly  eoapatfble sn k h i s  point  wit5 revela~kon, 
and first extensively f ~ m u l a t e d  by ArBs%s&le,  Zn 
b r i e f ,  t h i s  pkilas~phy k s l d s  that "'there i s  a reality 
out ~ h e r e , ' h n d  with t h a ~  reaffty the individual mind 
engages somehow9 and so igknwsOa it, T'he picture of 
lcnowing so prsduced i s  one sf  an active mind rather 
than a passive one; reaSj&y and knowledge of it are 
not already in the  mi.nd,b bu t  the mind must, in 
ef fec t ,  go o u t  and investigate reality, i n  ~ r d e ~  t o  
learn i te7 The basic process o f  knowing, then, i s  
F $ reseasek,'"in P t s  broad sense, The purpose sf  
rhe scholar, aceording k a  a v i e w  wieh a tradition 
extending back through the  Middle Ages $a PIristoePe, 

6 ~ s  would be c l a i ~ d  by a phi losophica3 idea i -  
atst, for exa;mlsle, My pearpse here i s  nat to argue 
the v 8 P i d i t y  of Realism a d  i t s  e p i s e e m 2 s g y ;  .$.here 
are ef coasTse m n y  alternatives, Bue the f a c t  i s  
t ha t  the current structure o f  education is based on 
many of I%he predses of realism, and to funetioa w i k h i n  
ghat s tructuse  we must adopt  t b s &  predses, 

7~ Christian knows thal: many aspects of r ea l i e y  
l i e  b y o n d  the power c%f ~s mind to search out and 
grasp by i t s e l f ,  Enfosma&don a M u t  same a$- these 
i s  given us by r ~ v e $ a $ i m ,  A s ~ r n w ~ % t  special  rela- 
tionship between revelation and Enquify is descr ibed  
in the khird a d  fourth parts of this sectionp h l ~ w ,  
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i s  to develop the various disciplines by uncovering 
the rational structure o f  reality -- to f i n d  out how 
things are, and whye8 

Futtrrhermore, the structure o f  thal: r e a l i t y  i s  so 
cmplex, and thesefore so lnitfally (and perhaps per- 
manently) ambiguous, that' i t  does nat pxesent itself 
f o r  easy comprehension. To carry on the basic 
processes o f  knowing, then, must involve higher orders  
o f  thinking -- analysis, synthesis, evalilarion, those 
processes we have earlier defined as inquiry.  

It would seem, then, that a l l  knowledge at least 
on a secular level,  results from i.nqulry -- either 
one's own, OP someone else's.o The natlrre o f  reality, 
and of how we come to know it, permits o f  nc alterna- 
t ive.  To advance the deve3.spnen% of aay d3.scIpIi1;~e 
as well as to understand f u l l y  f ~ s  present develop- 
ment, requires an understanding r f ,  a d  axpesiecre 
wPth, inquiryB 18 

Consider next t h a t  the  naeure of educat ion neces- 
sitates inquiry.  T h i s  necessity emerges i n  three 
specific areas: f i rs t ,  dealing effectively with the 
various d i s c i p l i n e s  r equ i re s  inquiry;  second. t h e  
process o f  effective leasning requires inquiry;  t h i r d ,  
the ac t iv i ty  o f  effective teaching requires experience 
d t h  Inq$~ i ry ,  

B ~ a l v i n  College Curriculum Study ~ o m i  &tee, 
C h i s  t i a n  Liberal A r t s  Educaeisn (Grand Rapids  : 

B ,  Ee~d-mn"ds, $97&$)1 pa g g  

I '%. C. Pugliese , "Meaning of Inquiz y , Discovery,  
a d  Pnvestiga&ive Approaches to Science T e a c c n g  '* 

The eoratenrs o f  any academic discipline involve 
three elements: a core o f  hard data or f a s t ,  a con- 
ceptual framewarlc  i n t o  whic!~ those dam. are  f i t ,  and 
a med2sdsEog- by which eowclus8ons of .i~arlczus kinds 
are reached, 11 Pslquixy, ss w e  4mVe d e f i ~ e d  it, 
operates exeensively ~e~&gh in  the t h i r d  element, 
methcdology. A f u l l  unders-dd-ig go: any disc ip l ine  
can ceme only from an appropr ia te  csnsidexatfsn o f  
a l l  khree elements* 

iJnfortunately, the t h i r d  element, methodalogy, 
witllr i t s  inevitable s p i r i t  of inqu i ry ,  is tile one 
~ s s t  s g t e n  neglected i n  the classroome Pacts are 
easy to teach, eoncrpcs oaly a little harder. 
MeEhodology, %nwever, i s  l i t t l e  understood, d i f f i -  
ccle and time-consminy t o  g e t  i i l t o ,  As a r e s u l t ,  
t he  stuc',ent learca f o  c o a s i r i ~ r  the d i s c i p l i n e  merely 
a eellectlon o f  ehings to m~aoriae, am3 never really 
g e t s  the flavor 0% f t, never feels i ~ s  e x ~ f  ternen$-- 
never, in short ,  f u l l y  understa-nds it, 

Prescription: a dose c f  nnethodo9.ogy. To en-= 
gage i n  the  methodology o f  a discipline--to exercise 
inquiry w i t l a i n  the limits a certairl d i s c i p l i n e  im- 
psses--turns the  studene from a mere meaosfzer i n t o  
a pracgftioner &haugh sf course an 
and therefore one who is at Peast i n  a pos i t ion  t o  
gain a f u l l  understanding o f  the d i sc ip l ine .  Sane 
f i e l d s  do t h i s  routinely.  On page 17 of The 1973--74 
D r .  Hartin Luther College Catalog, a pic tu re  bears 
";his caption: "Embryonic sc ient is ts  probe the  
mysteries  of God's creation." I f  science labs  make 
students i n t o  "embryonic scientists" who are engaged 
i n  the methodology of the d i s c ip l i ne ,  then perhaps 
we should have a the r  labs -- or lab-type experiences -- 
as w e l l .  The student of history should not learn j u s t  
the facts and concepts o f  history; he should become an 
"embryonic historian" by writing so= h i s to ry  himself ,  
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thereby learning, among other things, to be dissatis- 
fied with the secondary and tertiary sources that 
characterize the footnotes of many a term paper. 
And what better goal for a Christian doctrine elass 

to produce "embryonic dogmatieians" who have 
beyond simply learning the pronouncements of 

the great do ciciaas (valuable sf3 that is) to an 
a b i l i t y  to f o m l a t e ,  in view o f  some modern problems, 
a teaching of Scripture in fresh, clear, and faithful 
language. A f u l l  understanding o f  any discipline re- 
qu i res  engagement with its methodology. 

But if t h i s  is true, then inquiry becomes all 
the more necessary because of the impingement o f  
alternative views. Authorities within any discipline 
d i f f e r  regarding deta i l s  of methodology, as well as 
of conceptual frameworks. Conclusions, ithen, are 
likely to be b i a s e d  according t o  ti12 viewpoiat af 
their author. Enlightenment t;istr;-.ia~q, we are t o l d ,  
set out to prove that the Middle h2c.s were dark be- 
cause. of the influence of the  chcrclt, and they ad- 
justed their methodology accordingly. A Catholic 

histor ian of philosophy may set out to prove t ha t  
after  St. Thonas, a l l  was regrettable decline. And 

a Freudian literary critic will try to show that  the 
key to understanding a poem lies in the subconscious 
of author and reader. The proliferation of view- 
points resulting is certainly not to be deplored; 
indeed, the chief characteristic of college-level 
instruction is the investigation of viewpoints and 
their presuppositions. But the fact o f  prolifera- 
tion underscores the  necessity of inquiry; 

for a student to learn -- 
Regarding details of s 

matter, regarding evaluations of results as well 
as of presuppositions and of perspectives of mind 
out of which aspects of the subject matter develop. 
the student himself must learn to discern and to 
judge, without'being dependent on the teacher's pro- 
nouncements. True, there is often a Scriptural view 
wfiich the teacher tries to present, but even here 
the teacher himself is often not fully apprised of 
all its implications--which Christian teacher has 

not gained new Christian inaighrs ineo h i s  sub jec t ,  
and has therefore taught new things  year after yeas? 
The s tudent  must be free t o  g o  beyond what the 
tearher says. Even his examination of non-Christian 
views can have the effect o f  avoiding a deadening 
parochialism; by understanding bet ter  t h e  various 
s p i r i t u a l  kingdoms o f  manacind, he can come t o  a 
P u l l e r  awareness o f  t he  significance o f  h i s  own 
membership in the Kingdom o f  God.12 

If effective deal ing  with any d i s c i p l i n e ,  then, 
involves engagement with i t s  methodology, as well as 
the a b i l i t y  to investigate alternative views, indi- 
vidual inquiry is clearly required. 

Mention "inq;iiryn to an up-to-date educator and 
he will imed ia t e ly  i:hink of a particular teaching 
method currently in vogue in some quarters. This 
paper considers "inquiry" a far broader term than 
just the "inquiry method" (somethes, with slight 
variations, termed the "discovery method"). 

Yet a 
glance at this somewhat controversial method 
reveal enough evidence to suggest that the process 
of effective learning may well require inquiry. 

Numerous studies launched to compare instruction 
by inquiry methods with more traditional expository 
methods claim to have demonstrated that learning is 
more effective when inquiry methods are used. 

For 
example : 

- In a St. Cloud state experiment in consumer 
education on the high school lex~el,  Bappi 
found that a traditional treat men",^^ less 
effective than an inquiry mode.l3 

13~ndrew  T. Nappi, "A Project to Create and 
Val idate  Curriculum Materials in Consumer Edu- %a tion 
far Kigh School Students," ERZC ED 072 514. 
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- I n  a study of 9 th  grade biology teachers, 
S t a s r  f o m d  t h e  w i r h  maw bright s tudents ,  
structured o r a l  inquiry  mate r i a l s  signifi- 
can t ly  i roved s tudents '  c r i t i c a l  thinking 
a b i f f  ty. 3 

- A study by Guthrie "of problem solving i n  
cryptograms showed a aarked advantage of t h e  
discovery method of i n s t r u c t i o n  f o r  t r a n s f e r  
t o  a task involving new r u l e s ,  suggesting 
t h a t  exploratory s t r a t e g i e s  r e levan t  t o  such 
new learning may have been engendered by the 
discovery method of ins t ruc t ion .  "I5 

- In  a s tudy of 5th and 6th  grade mathematics 
students, Gbrthen found that imediate re- 
call was higher with exposirory instruction 
methods, but inquiry  instruction resulted 
in better retention and transfer of concepts, 
The l a t t e r  were jud ed a "more important 
p r a c t i c a l  outcome. 3 6  

In s h o r t ,  the  studies suggest that while exposi- 
t o r y  teaching is e f f e c t i v e  i n  d i r e c t  and s p e c i f i c  
l ea rn ing  s i t u a t i o n s ,  inquiry makes f o r  b e t t e r  and 
broader t r a n s f e r  of learning;  learning by inquiry  
appears more e f f e c t i v e  from the standpoint  of gen- 
e r a l i z a b i l i t y ,  a p p l i c a b i l i t y ,  and long-term re ten-  
t ion .  In add i t ion ,  s i n c e  the  method is rich i n  

"~obert  Gagne , The Conditions of Leami ng 
(New York: Hol t , Rinehart , and Winston, 1965), p. 226. 

l6I3laine R. W r t b e n ,  "A Comparison of Discovery 
and Expository Sequencing i n  Elementary Ma thema tics 
Xnstruction , " i n  Klaas Kri%mtsr, ed. , Probaems i n  the -- 
Teaching of Elementary School Mathematics (Boston : 
All yn and Bacon, 19741, pp .  107-20; Gagne, p. 225. 

reinforcement and i n t r i n s i c  moelvation value, some 
suggest t h a t  it m y  create a love of learning and 
B thirst for knowledge.17 

ry o f  research on a samewhae 
controversial t a p i r  i s  admittedly one-sided, but  
perfmps further 29 laraination can be dza~m f rm some 
t h e m i z i n g  sn ~ r h y  5nqruiry seems $o be an effective 
learning process, 

- Jean Piaget conceives o f  a ckildir: cogni t ive 
development as a process sf scecessive d i s -  
e q u i l i b ~ i a  a ~ d  equil ibr ia ,  \:;en a sbEld 
naets a nexq situation, $?e ge&R In:.;& 02 tax -  
ance." To restore cognit1x.c h a l ~ z c e  he m s g  
modi fy  h i s  previous cognitive s tr~ctcre. 
Fi- 12e a similarity o f  %his  view %o s ~ r  c ~ r f b e r  

Gefinftian o f  i nqu i ry  ("a lnatrter o f  rearrang- 
i c g  and transfornfug evidence..." p. 2 above) 
suggests a close harmony between processes 
and general cognit ixe development. Inqg i ry  
may w e l l  be the "natural" way t o  learn, hence 
i t s  effectiveness as 8x2 instru~Ztoaa1 method, 

- Jerome Xruner notes four benefits accruing 
from learning by inquiry: 

1. An increase i n  intellectual pctency - 
There are r ~ r ~  "cas ts  of mind" poss ib le  
i n  s tuden t s :  "Episodic  Etnpiricism" is 
characterized hy gathering infarnaation 
h i t s  as i so la ted  units, without organ- 
i z i n g  them i n t o  La r~e r  structures; 
"'Cumlatfve ConstrucelozaismP9 f eaturcs 

7 7 "ag~e, pp- 223, 288; Lee S. C:2ulman, 

FT ~-~--.,ect-ives i - 4 # , ~ f f s Y 1  or2 t A e  ~ s ~ c 2 i o l o g ~  o f  Learning and the 
T f ~ ~ : c : i : i z t ~  air Ma t::e.m tics, '' in Icramer, pp. 94-95. 
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pers i s t ence  a t  maneuvers t o  connect The s t u d i e s  and theorizing can be s 
fo l lows:  if by "more e f fec t ive"  learnin i n f o m a t i o n  i n t o  l a r g e r  s t r u c t u r e s e  t h a t  a student 

Inquiry learning encourages t h e  
v e l a p e n t  of the  latter, resu l t fng  
i n  an increase  in i n t e l l e c t u a l  '1 understands what he learns, and so remembers 

and transfers it better,  
potency. 

2, l ea rns  s t r a t e g i e s  f o r  discovering new prin-  
2. A shift from e x t r i n s i c  t o  i n t r i n s i c  c i ~ l e s  On h i s  o m ,  and 

rewards - 3, an i n t e r e s t  i n  what he has learned, 
exercising the  "competence motive" as w e l l  as i n  learning i t s e l f ,  

(an inborn need t o  dea l  wi th  one's 
environment competently), inquiry then there might be  good reason f o r  concluding that 
learning reduces the  e f f e c t s  of extrin- the process of e f f e c t i v e  learning requires  inquiry. 20 
s i c  rewards (e.g. s a t i s f y  teachers sat- 
i s f y  parents, get grades, do j u s t  enough 
to get by) and strengthens i n t r i n s i c  ( i i i )  

rewards ('.g. achievement and a love of If the foregoing tk~0 sec t ions  demonstrate t h a t  
learning). the  nature  of education necess i t a t es  inquiry, i t  

ecomes obvious t h a t  the a c t i v i t y  of teaching, in 

3. Learning of t h e  h e u r i s t i c s  of discovering - almost a l l  church workers a r e  engaged in some 

Inquiry learning develops by pract ice  o r  o the r ,  r equ i res  experience with inquiry.  

t h e  a b i l i t y  t o  impose varying frameworks yone who teaches,  a f t e r  a l l ,  must continue t o  

of discovery onto novel s i t u a t i o n s ,  there- earn9 and experience with inquiry  is, i n  effect, 
earnfng t o  Learn on one's by improving a s tuden t ' s  s k i l l  at analysis 21 i f  smeone who 

teaches depends perpetual ly  on t h e  knowledge he got 
and problem solving- 

in his 0- s tudent  days 20,  30, o r  more years ago, 
le p u t s  himself hopelessly out  of touch with t h e  

4 .   id t o  conserving memory - 
rxent  s t a t e  of knoxgledge, and f i n d s  himself a t  a 

m e n  a student  organizes complex materia1 
by embedding it i n t o  a cogni t ive  structur t o  d i s c ~ p l i - n e s ,  such as math and ~ ~ ~ l i ~ h ~  
he has organized himself ,  t h a t  mater ia l  is anpear-  We a r e  tempted t o  suspect this 
more access ib le  to h i s  memory- Many eason fay the lately reported "failuresw of the 

are s a i d  t o  support t h i s  obsewa- ew math i n  some quarters. 
t ion  . 19 

1 9 ~ r u n e r ,  pp.  83-96; on p i n t  1, also 
Pugliese, p .  26. 

Z"~ert Y. icersh, "Learning by D i s c o v e r y :  
structional S trategies ,"  in Faamer,  p. 95. 
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Further, if the adage holds true, despite 
methods courses, that "teachers teach as they were 
taught," and i f  as observed above e f f e c t i v e  learning 
(and so effective teaching) requires at least some 
eoncessions t o  inquiry,  i t  fo l lows tha t  prospective 
teachers should be exposed to such methods in t h e i r  - 
training. 
- 

Many o f  the new approaches to teaching 
science, mathematics, language, and soc i a l  s t u d i e s  
stress inquiry methods,22 and often teachers unused 
to such methods are unable to make them work.23 

In view of the current "knowledge explosion," - -  
where entire f i e l d s  of knowledge are revised whole- 
sale; in view of the rapid obsolescence of specific 
vocations, and resulting necessity of frequent job- 
changing and retraining in our society today; and 
in view of the climate of questioning and changing - -- 

values current today, any teachers our schools pro- 
duce and the  students they lead should he  w e l l  train 
and experienced i n  sound methods of inquiry. 

The 

nature of education requires it. 

Consider, f i n a l l y ,  that the task of the Chris- A - 

t i a n  necessitates inquiry. To e n l i s t  understanding 

of this point ,  l e t  us en te r ta in  "the vis ion of 
Christ ian Scholarship." 

arts and sciences -- in e f f ec t ,  i t  w a s  a "Cul tura l  
wndate. "24 If t h i s  i s  so ,  then the Christian 
should not hesitate,  b u t  rather eagerly plunge Snto 
investigation and inqu i ry  in t h e  a r t s  and sciences, 
not only as an excellent mems o f  praising God by 
examining His works, but also i n  an e f f o r t  to exer- 

- 
c i se  a corrective influence on the cultures of the  
world.  Men of t h e  world, even after the fall i n to  
s i n ,  c~ntinue to exercise t h e  "cu l tu ra l  maaadaee," 
bu t  no longer to thank and praise God; man's re- 
search purposes, as well as h i s  resul t s ,  were per- 
verted by s i n .  Behaviorism in psychology, Marxist 
materialism i n  philosophy and p o l i t i c a l  science, 
irrationalism in the a r t s  and l i terature,  as well 

i n  contemporary life styles -- all these repre- 
sen t  fundamental distortions o f  the rea l i ty  o f  
~od's creation, 

But now, wi th  redemption, i t  i s  once again  
p c s s i b l e  f o r  the  Christian to f u l f i l l  ~od's cultural 
mandate proper ly  -- to p u t  all things in subject ion 
t h e  r i g h t  way. And with t h e  perspective he has from 
Scr ip tu re ,  t h e  Christian can work to eliminate the 
distortions introduced i n t o  the  ar ts ,  sciences and 
c u l t u r e  by the  biased researches of the world. A s  - - --- 
one group of Chr is t ian  curriculum deve lopers  p u t  i t :  

The Christ ian re l ig ion  is not an irrational 
god camanded Adam and Eve to have dominion b i a s  which we intend to hold anto at a l l  

over  is He W ~ S  doing far  more than grant- casts, ignoring t he  facts. ~t is not an 
ing them the right to farm, hunt, and fish* astigmatism which resolve never to get  
giving mar, the r i gh t  to bui ld  a culture9 to corrected. h the contrary, i t  i s  the 

spectacles with which we are enabled ro 
see the facts a r i g h t .  But look  at the 
facts we must, 25 

23Robert ~eath g a s o n ,  "n g am pi iris on of the 
~ l t e r n a t e  ~heories  Formed by- Students  in the ''as'- 2 4 ~ a l v i n  ~0mi &tee, pp. 63-64. 
room and Those mid by Student ~ e a c k r s , "  phe 
~ i ~ ~ ~ r t a t i o n ,  U. of ~llinois, ERIC ED 072-9350 

ttee 8 %pP e 57-61 , The C o m i  we 
of a Scriptural perspect ive  on 
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The product o f  goad Christian scholarship, then, 
5s a t r u e r  perspectivs an the  r e a l i t y  sf God's cre- 
a~ion, A?d t h i s  rla2-a can be r e a d i l y  scbanced 
tlgiiinsf ",he views of r;h-,ese, such as  JET^ cited abov-I;. 
as this paper began, she :;cujid sI ;~ink 15 fear from 

the  Chrlstiee z j f  eFqrpisz ~ ~ P - F C C  a .  tb-_ L& 

%+ro~Id% s, and would i n s z e d  draw the Chrj-stian's 
academic xwgons ingo  a .:..$rcle, The ~7~,$eP$ectua~2~p 
g i f t e d  Christian" s d l i i n g  is nct to 3~ithdraw into 
a spiritualized isolation, bur t o  s a l l y  f o ~ t h  in&o 
eke academic world with sound scholarship infused 
with Che Christian perspective, 

Accordiwgly, we s h s d d  depIc9e picturing the 
academic Ciirisk5zn as a2 best a scholar ly  gleaner,  
fsl%swing along in the veke sf the uexbel2~evfng 
researchers wEra work at tile e u t t l n g  edge s f  the 
discipline, picking  up  e a%rav  l:.~t.- a-%$ a s t a l k  
there that he can f i t  5qtc ?cis ChrisLlan c l a s s r ~ o n ~ ~  
The image i s ,  p c r h a ~ s ,  z - !2  too real ,  G o n s i d e ~ ,  
ins tead,  the  $olll:%izl; v"! 3re"on o f  Christian scholar ly  
leaderaE.af p : Cl~ristiians o s ~ s h t  t o  be producing 
history -- not- just. percchial textbooks fo r  our 

scholarly world at large, as %el% as  for  popular 
consumpLion, Christfans ~ u g h g  ta be prsvidin 
the scholarly e;eowlc% w i t h  i n s i g h t s  i n t o  
and ---- c r k t i - c i s m  ---- --- xrlzere is the authentically Christian 
critic of' < . ; ,  ,,~e arks o r  0-3 ? t i % P ~ i ~  affairs whose v ~ f e e  
is heard tsday? G%i3:isE:ia~%is w g k t  to be preducfxag 

g B a r t  ant-! nitxk91; 2 -  te? :-~~"z i:"-cm, and Christians ought 
7 -" 

be f t . ~ r n i ~ ' - - : i  : -4- 8:1:?-1'i.:.;rt in science, O f  
course,  Q ~ C  z ~ a 3 . l  E..;."a;-:--i, tr pne small group o f  
Chris t?  ans cann~t b l ~  -22 -r:-s,::: ' %H.e f o r  all t h i s ,  And 
there are, as w:> 2 4 1  kr:fi-;;~, cS:,-:. Easic purposes for  
t he  C h r c h  than 20 pra!:-ixe sc6:31ar~~~ip,  h d  yet P f  
a small f acu3ty or 2 aa;sz,-aiP T T O ~ : ~  of ChrisC2ans catches 
the vision sf C&rist!,an s c k o l a r l y  leadership viexged 
here, would it n o t  spxead through students and beyond, 
producZng in our own s i ~ c 1 . e ~  a generation sf sourad 
Ch~istian scholars? 

But so fa r ,  t h i s  paper has  discussed i nqu i ry  and 
scholarship almost entirely in csnneceion with seculah 
sub jec t s .  Do t l a e y  have a place in a s t u d y  of r d i g f o n  
as w e l l ?  Most certainly,  

An h i s t o r i c a l  sup.B;"ey w i l l  show that  scholarship 
has played an important, if not csue$al, role $a 
ChrisgPanity. As God raised up judges ts lead flis 
- - ?  r t ~ p l e  when needed t n  C!':Pd TesCanent pre-Rbngdcm days, 
i t  seems as Z118ugh He 118s raSsed up setsolszs P J I I ~ ~  
needed i n  gtzese days o f  the new cs-.~ensnZ, The @Ap~at%e 

pe ~ o h n @ s  Gospel has keen described as "not only a 51og- 
raphy sf unparak%e%ed beau%y azxd insfg$lt, (but) 6~ is 
a vcrk af schalaxshbp i n  the broadest se3se of the 

--- an aeteEp% to relate the Csspel to i t s  t o t a l  
G - 3  fl cultural set$lng, bath ReELanis$fc and Hebrew,".."o 

The Pataline e p t s  k l c s  , t,r?r:en fairly considered, reveal 
a breadth  o f  kn~~q$edge  un~~arz1PePei! in ~ k a t  day, 
Sg, Au=ustPne, so n~uz',~ admi-~:e5 t r y  %:~glxer while 
P.ilipressed with Che m a e n e i a l  Irrelevance of learning 
t o  sa lvat ion,  ye t  app l i ed  h i s  esnoPderable peg~~ers  09 
Pnqwiry ta produce '"on eof the most comprehensive 
and enduring attempts t o  understaad the Christian 
f a i t h  t h a t  has ever been ~ a d e . " ~ ~  $&rid o f  course 
Luther's o-m powcars of  s e ~ ~ ~ l a r s h i ~  wead no eh"3ora- 
t i o n  f o r  t h i s  journal '  s readers .2S Even today,  the 
struggle f o r  authenefe Lutheranism draws heavi ly  on 
t h e  scholarship o f  i t s  leaders, 

T o  be sure ,  Chrisgian scholars have always been 
aware s f ,  and fbequently have warned against, the 
dangers of being i n f l u e x e d  by anti-Chrlstlan views, 

26~lmore H .  Harbison, The Christian Scholar in 

28~arbison's chapter on Luther, pp. 103-35. 
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But the i r  warnings were genera l ly  not directed 
against seholapcship i t s e l f ,  but  against i t s  misuse. 
Even T e r t u l l i a n ,  quoted at t h i s  paper's start, was 
not advocating intellectual withdrawal f o r  the  
Christian, but (as t he  context o f  t h e  quotation 
shows) rather was warning against  a s p i r i t  of synW- 
eretlsm, o f  attempting to harmonize Christian and 
pagan views.29 Gregory sf  Nazia~zen, i n  the 4th 
Century, i s  perhaps more representative when he sald, 

As we have compounded healthful drugs  from 
certain o f  t h e  reptiles, so from secular 
1Steratuse we have received priac%p%es of 
+ni iulry - nud speculation, while we have re- 
jeczed t h e i r  idola toay,  terror,  and p i t  of 
cieztruction. Nay, even these have zided us  
i n  ocr r~ligion, by our percepzion of the  
con t ras t  between what is wars? g3~d w h a t  i s  
better ,  and by gainlng s t r e l a l t h  f o r  our-+ 
doctrine from the weaknesses of theirs .jO 

It is not from the Churc!a that the  main atfrack 
on scholarsltip has come, bu t ,  a t  least  in out day,  
fron the  secular educational eatab%isl :~ent  itself, 
where the  asbaession so often has been with the  
imediate,  the "relevant" in i t s  t r i v i a l  sense. 

296f ,  f~ 1; a$ss  Frank P, Cass ldy ,  "me Patris- 
t i c  A t t i t u d e  toward Pagan Learning," ch. V i n  Molders  
of t3e >$edieva1 *Vind:  T h e  InfJuence ~f the Church sn ----- ---- 
the 2ded.i evad SchsaLmn (Port %%iashing$on, MY: Kermikak 

"panegyric on St. B a s i l ,  in A ____*--- Select L i b r a r y  of 
Nicene and Post-flieene Father~,.~, d, Philip $chaff 
and Henry Wace, second series, VoJ . VI1 (Grand Rap ids  : 
Bdin. B, Eerdrna~~s, n,d,) , pp ,  398-99. 

dtlith "'appreciation ," "life adjustment , " sand 
"sensitivity. "31 

E,  H e  b r b i s o n  suggests a specddic  function 
scholarshfp can play in Ghristfan thought, There 
are always thes, he says, when a need arises ts 
stand off  from our b e l i e f s  and practices, to analyze 
and ordex them, t o  attempt better unders tmding s f  
them i n  light o f  thef r  o r i g in s ,  grgswth, and poss ib le  
conflicts with s t h e r  beliefs and practices, More 
specifically, he suggests the  Christian scholar mag 
have these l eg i t imte  motives: 

1, to purlfy r e l i g i o u s  tradition in a time 
sf corruption -- 

Luther appl ied  h%s powers sf scholarship 
to this end, as d s  the apologists today 
in the current crisis in confessional 
Lutheranism. 

2. to bring faith i n t s  a mare f r u i t f u x  relatfon- 
stzip with cu l tu re  at a moment sf crisis in 
secular history -- 
We are l i v ing  now In times sf severe 
cultural and moral crisis, which affect 
our people (our students, and people  of 
the E o L o S *  in general) as well as others. 
Our c u l t u r e  %s in desperate need of a 
meaningful injection of Christian insight, 
not to mention the balm sf $he Gospel  in 
terns our cu%ture can understand. 

3 .  to re-exmine faith in ldght af sme new d i s -  
covery about the  universe or man -- 

31~oward Mumford Jones, I 

and Z'elzacfiplbg: an Address, , , (Csbrrnak;blids; : Ohio State 
Univen'si .$ y Press, 1968) , p ,  7, 
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31~oward Mumford Jones, I 

and Z'elzacfiplbg: an Address, , , (Csbrrnak;blids; : Ohio State 
Univen'si .$ y Press, 1968) , p ,  7, 



To c i t e  an example: though the  contro- 
versy over Evolution has f requent ly  gen- 
erated more heat than l i g h t ,  the genuine 
scholarship into both science and Scrip- 
tures necessitated by that c o n f l i c t  has 
deepened our  understanding of both.32 

Working, then, w i t h  these  l eg i t ima te  motives, 
the Christian scholar can d i r e c t  h i s  inquiry i n t o  
the Christian tradition itself (and espec ia l ly ,  of 
course,  the  S c r i p t u r e s ) ,  i n t o  the c u l t u r e  that forms 
the s e t t i n g  f o r  Christ ian proclamation today, and 
i n t o  the intellectual casts of mind t ha t  charac te r i ze  
the  state of popular as wel l  as s p e c i a l i z e d  knowledge. 
Each of these ob jec t s  o f  legitimate i nqu i ry  should be 
held up before our students as direct personab 
challenges. 

I n  the view of t h i s  w r i t e r ,  one s f  the  b igges t  
dangers the church faces  today i s  the production of 
non-thinking Chr is t ians .  Please don' t  misunderstand. 
This is  not  a suggestion that  w e  train rationalists, 
but r a t h e r  thinking people,  who know not only what 
they bel ieve ,  bu t  why -- and can expla in  i t ,  even t o  
someone who disagrees.  The Chris t ian  whose under- 
s tanding of his b e l i e f s  has not penetrated b l ind  
acceptance of some professor ' s  pronouncement is  a 
person who may be easily stumped, shaken i n  his 
f a i t h ,  and mis led .  The Chr is t ian  col lege  teacher 
cannot eondone o r  encourage, even i n  r e l i g i o n ,  a 
wi l l ingness  t o  relegate analysis  and inquiry  entirely 
toany other  mortal -- be he an "expert," group o f  

ill experts ,"  o r  even a synod. The Missouri Synod was 
character ized i n  the 30 's  by an in tense  synod p r i d e  
and l o y a l t y  t h a t  was the occasion f o r  many to be led 
astray over the next four o r  more decades. People 
there -- some of them f r iends  and r e l a t i v e s  of us  all 

32~arbi son, pp . 4- 5. 

just  wouldn't believe "~ynod" could do anything 
msng,  and aecl they wouldn't 14iook i n t o  f%, or wen  
discuss i t e  These characteristies of synod pride  
and loyalty  are observable in aany young people i n  
some of our circles today. And gratifying as i t  
mag be to know tllat the young people have confidence 
f n  us, Br: night well be more sften frightening, 14e 
are, after  all, as has been said, training $iseiples, 
not sheep, mat we should want $s campuses and can- 
gregations f u l l  o f  Bereans, who would not even accept 
j u s t  the  word of t he  r lpsst le  Pau l ,  bu t  "searched the 
S c r i p t u r e s  dafly, whether thsse  th ings  were so,'' 
(Acts  17~11) 

-7 &or these reasons, then, bo2h i n  fulfilling a 
10 vision o f  Christian scholarsllip" and in continuing 

t h e  Lengthy traditisn o f  brlngfng t he  powers o f  
scholar%b-tp to bear en Scr ipte; re  and i t s  surraunding 
c u l t u r e ,  the  task c2i? t h e  Christian requires inqui ry .  

A t  t h i s  p o i n t ,  after a lengthy unmitigated de- 
f e m e  of inqu i ry ,  a word begs &a be said of i t s  
l i m f  ts * 

We sI^~ould p s i n t  au$ f i rs t  that i nqu i ry  is not 
all there i s  in educational theory. The s t u d i e s  
c i t e d  above supporting its effectiveness are not 
csnclusfve, and certaisely inquiry i s  not the only 
method by tlhlch learning -- even effective learning -- 
can occur, 33 Furthemore ,  authorities agree t ha t  
success fu l  fnqui ry  maxst be preceded by "preparation" 
-- whatever that may involve.34 It might w e l l  be 
that inqui ry  works effectively only with br igh te r  
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students. Considerations like these await the 
r e s u l t s  o f  further research, 

Q f  greater irnporzanm, $gov~ever, are rhe l j j m $ t s  
sf inquiry viewed from a s p i r i t u a l  perspective, 
mere are, clearly, $TZ,.Q kinds sf  iaqufry: bad and 
goad. Bath can be i l l u s t r a t e d  $ran Scr ip ture ,  Bad 
inquiry  goes way back: the serpent asked Eve, "Yea, 
k a t h  God said . @ 1 '' (Gen, 3 :I), On the s thex haad, 
Scr ip  $are abounds wb t h  examples o f  cornendable in- 
quiry, Nieodemus came ts Jesus f u l l  o f  queseions 
('%ow can these th ings  be?'"), and $he Lord reproves 
him, not  f o r  asking,  bug f o r  no& having inquired 
i n t o  them beefre ("'Art thou a master a.f Israel, azd 
knows t 8409. ~Ixese t112ngs7'') (John 3 : 3--88) , T h e  
Bereans have a l ~ e a d y  been c i t e d  as cr8zmended exaaples 
a% Chose who inqu i re  i n t o  the  ScrfpCures ,  The cal l -  
ing o f  Eathanael provtdes an c:?c 2 < L 4 * c 3 ~  eexampBe e f  s 
"thPnkiwg Chrf atian ," one who '-i: ansf ssras  evidence 
f a r  new i n s l g h ~ s "  Q c f n  the definagion sf inquiry, 
abave); from t w o  pronsuncements sf  Jesus he con- 
c ludes ,  "Rabbi ? th~gtli a r t  the  Son of  Cod. " Jesus 
does nag reprsve 11fm f o r  h i s  analysis, b u t  merely 
suggests, in e f f e c t ,  to wait u n t i l  - a$% the data are 
in: "Because 1 said unto thee, 1 saw thee under the  
f i g  tree, believes$ thou? Thsu s h a l t  see greater 
th ings  than tlaese," (Jahn 1: 49-508 

And so i n q u i r y  i tself  %s neither bad nor good, 
but Ihe s p l r f + t  ":jel:ind it may be, Between the '%ad 
i n q u i ~ y "  ( r 3 C  skep t f  cism znd b u b t  $ a ~ d  the "goad 

_ s - r  $nclubsy ' ",":.re is t;on essential d - = L  i - ~ ~ e n c e :  t~nbe l ie f .  

A a t l a d e ~ g ,  ti~;-.,n, docjs nag i:e2J r;;d:*,"r:~gg againat 
fnqt:%ry sa  n,ua;:- s:; .cndcrstan$%ng a2 2 . ~ ,  To dismiss 
inquiry and schol-arship wholesale 2.c pcmerse , Ts 
dimiss whole disciplines, such as pf~ilosophy,  
anthropology, or psychology, and whole methodologies, 

35~tarr, pp. 408-9. 

such as the scientific method, is too simplistic. The 
student should be taught  n s t  to fear eertabn disci- 
p$%nes or certain methods, but r a t h e s  t o  discriminate - 

as w e l l  as cone%usioas, accord- --- 
A t o t a l  s u b j G t i o n  o f  

a l l  fntelleetual processes to the truths o f  Scr ip tu re  
is the ultimate limit of inquiry.   his subjectibn,  
in practice, has implications regarding conclusions 
reached through inqu i ry ,  a s  well as regarding a t t i -  
tudes entertained while engaging in i t . !%R.rtlen a con- 
e l u s l o n  is reached wilich contradicts Scripture, that 
conclusion i s  t o  be s e t  aside as a product of fa l len  
reason. Sc r ip tu re  i s  to be bowed t o ,  on t h e  grounds 
t ha t  human reason i s  limited by its nature as well as 
by sin, and RevzPatfon is t h e  mare rel iable source, 
Furthemore, tile inquirerfs a t t i t u d e s  are guided by 
Sc r ip tu re  as well. In frequent warnin7s t he  Lord 
reminds  cs n o t  to glory i n  our own "wisdom" (even as 
we do not glory  i n  ouz 3gr,crance), nor come to de- 
pend cn it t o t a l l y ,  b u t  rather to use our scholar ly  
ta lents ,  after the esar+ j le  o f  the apost les ,  in 
h m i l i  ty , f o r  t!ie Eurt1:erance of  Xiis !:ingdom. 

Taught, t r a i n e d ,  and exercised in p r i n c i p l e s  
like tk~sc, t::e Christian student can rvholeheartedly 
agree t h a t  "pedagogical principles based on the Word 
of God dernci~strate t l ~ a t  a l l  kcowledge in all areas 
of  hyman t::o:lgl;t and endeavar ic ~qur thy  of inquiry 
when .liewed in the light of hc~can sin sr.6 divine 
graee."2b The student will Engage in i nqu i ry  as an 
exercisa ~f h i s  f a i t h ,  as a camitmen2 t o  h i s  call- 
2cg i n  educatir~ a d  iz;mins, and a s  3- expression 
nf  ixis cor:'i.denctz in the t r o t h  of Scr ip t i i re ,  which 

-3 Z botFk r - ~ - t ?  I l l s  ~ - 1 ~ i t s  I  emit^ him to search and 
inqui-xe withcut-, f z n r  sf ~3eca~ffgane Far he k n a ~ s  
chat :::I. reaJ.ity descriL;cci I...,.? ?crJlpt.!tre, antj t:ie 

-rzal l ! - - r  11s sea rc:?es, re.  ti:^: s m e  rcq, !.L"y, 

36~jrd H a r t i n  Luther Coliege Caisalog, 1:?7.3-74, 
p .  12. 
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mving now found support  in the realms of 
philosophy, education, and theology f o r  the neces- 
s i t y  of stimulating a s p i r i t  o f  inquiry in Chris- 
t i an  s tudents ,  we turn our attentien to reviewing 
same means for doing s e ,  

On the theory t h a t  imitation is an important 
key to learning,  m a n y  feel that students will not 
g e t  r ea l ly  excited about a subject unless the teacher 
is. Similarly, we carnot expect students to be 
stimulated to inquiry unless they perceive the fac- 
u l t y  involved in i t  as well. Assming an interest 
on the part of individual faculty me~nbers i n  scho- 
l a r s h i p ,  what can be done to encourage the pursui t :  
of such work? There i s  daubtless cuasiderable g ive -  
and-take sf ideas on an i n f o m a l  level on any fac- 
ulty. Could t h i s  perhaps be formalized to the ex- 
t en t  t ha t  idPviduaR f a c u l t y  members so incl$awed 
could meet in an informal group, regularly enough 
to provide continuity and perhaps the pressure cf 
deadlines necessary t o  encourage progress? The 

goal o f  such a group would be to encourage indi -  
vidual research, Members waufd present papers  
intended for discussion, revision, and eventual 

-- and pub l i ca t ion  not only i n  synodi- 
cal o u t l e t s  generally hungry f o r  materials, but i n  
the  journals and at the  conferences o f  the scholarly 
world at large. One need not read journals  and 
attend conferences long before being convinced t ha t  
any number of faculty members among u s  is f u l l y  
capable of moving i n  those i n t e l l e c t u a l  circles and 
s u b s t a n t i a l l y  contr ibut ing t o  t h e i r  quality. 

AnB what administrative policies would encourage 
individual faculty members t o  write, to travel, to 
study. Every faculty has some p o l i c i e s  t h a t  en- 
courage and support f a c u l t y  upgrading measurable by 
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t h e  attainment of advanced degrees. But after t h a t ,  
what policies encourage the p u r s u i t  of scholarship 
a t  the cutting edge o f  the d i s c i p l i n e s ?  We know 
t h a t  congregations must sometimes be t ra ined to 
know that when a pastor comes in off the road to 
" j u s t  read" he is not wasting h i s  t i m e ,  but  enrich-  
ing his power t o  min i s t e r .  So perhaps supervising 
boards and commissions must continue to be reminded 
t h a t  a professor may spend some months out of 
his classroom (OL. with a lightened teaching l oad)  
engaged in pure research is not j u s t  on vacation, 
bu t  enriching the whole educational posture of 
tite chuzch, 

A t  last  w e  t z rn  t o  some suggested means for 
~"imulating a spirit of inquiry  directly among 
C h r i s t i a n  students. Two important needs can be 
supp l i ed :  our s tudents  need an understanding of 
inquiry ,  and they need opportunity for inqui ry .  

It may not be wise to drop s tuden t s ,  unused 
t o  an inquiry emphasis, into the deep end of the  
inquiry  pool. Students who are accustomed t o  
being given a l l  the  answers by their teachers 
of ten  become q u i t e  uncomfortable, and even, i n  
their own way, rebe l l ious ,  wl~en the teacher begins 
to give thew a l l  the questions instead. I f  in- 
quiry is t o  become a major educational feaiure of 
a sei:ool, perhaps the natter deseraes specifjr. 
disc~ssion in freshman orientation sessions. I f  
entering s tudents  are not oriented toward inquiry, 
perhaps a phasing-in process should be planned 
either collec3vely or in individual courses. 3-7 

3 7 ~ .  J. Folstrom, "~xperimenting w i t h  the 
I ~ q u l r y  Approach, " Music  ducato or ' s  ,:ournal, 59 - 
(iilovc311rE-er 1992) , 36-37, 
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Perhaps specific ateeation t o  &he purposes, limits, 
and goals of inquiry  shoald f % d  its way in to  intro- 
ductory courses i n  each diseiplfne. The sbudent 
needs to Leazrs whae thlnkiag $s,  13e needs ~o learn 
tha$ $be sehalarsklp t%st t~preesea and fnfluences 
him m s 8  be divorced froa the perssnaliey af the 
one advacaeing it. Me needs to %earn -what reseii~ch 
i s ,  A fomer colleague refused $8 hsaoz mose cal- 
leg@ tcxa paper a s a i g ~ ~ ~ ~ a ~ s  w l  tP;a &TP, ''rslSeazr:k 

he e~lled ''ycfere~sce F a p ~ ~ S 1 g  $nsteaS, 
fnsbsPf,wg %i;u-s@e rig'hely t:bat $$a ~ a J * l a $ , f ~ ~ a  
8 ~ ~ m f e .  of gQehor$cfeh\v$exa7s nn 2- subjece 292 

b expand. Chief enemy of such an atmos here is the  
extremely autoeratic teacher's role ,3g where, i f  
a caricature is p e m i t t e d ,  t h e  teacher gsta%Ey 
dominates a P %  classrosm p lans  and presentations; 
perhaps same feedback frnm s t u d e n t s  i s  occasionaily 
pemitted, bur in it all ehe teacher is the experz, 
;he manipulator, who s u p p l i e s  EfnalLy all t h e  
answms, In such an atmosphere the student is 
deemed working f o r  the  teaeher (razher than, as 
i s  proper ,  the other wzy around); wher2 a student 
works pr imar i ly  t o  please the teacher, he learns 
to parrot ,  not  inqufre,  

A more healthful classroom atnosphere mig:at 
be  one xshere teaches and student are considered to 

Inquiry,  0% course, 3:equlres fae%kit ieSs ,  
L%brarg f a c P l 5 ~ i e s  came f j -rst  to rdad ; access ts 
&a adequate l i b r a r y  is a f  course esse.at%al ta 
scbo$arsh%p, Beyond t h a t ,  a school needs go tune 
in ta $be fac i l f t%ea avai lable %a the  Imaediate, 
as well as the greazez e ~ ~ m u n f t g  around it, Most 
sehsols have long ago ~ ~ ~ v e d  a w ~ g  from the ws&bon 
t ha t  a l l  leara%ng fe  ts occur in ehe oa-ea%gus 
ela~ssrsoa, But they need to explore systemat$- 
calk7 r~?;taac the wider-esmunity fac%lit ies E s r  
fnquiry  are, wt~ether they be oppartunltles fo r  
sb~ervs2ian, sr f a r  hands-on in-semiea experience, 

e i o n  Lectures and S e w i ~ a r s  at Betflaag 
ehese pase yea28 are an exeellent emmpEe of a 
school enriching f t a  f a e i l g ~ i e s  for stimulating 
f nquiry , 

Along with a maximum exploitation o i  facil i-  
ties, our students need room %en which to inquire, 
That means the establishmnt of an intellectual 
atmsphere t b t  pe es quesrions to ar%se -- 
questions -- and d l a w s  the students' d n d s  ts 

be engaging together i n  a d f s s i p l i n e ,  The t e a c k s ,  
by v i r tue  a% h i s  greater experience in the d i s c i -  
pline, as well as h i s  position, will be respected 
and important, bu t  he will be an encouragement a c d  
guide to inquiry, rather tl;ian a barrier,  The d2f -  
fexence is s u b t l e ,  Xt may act evzw mean, neccs- 
s a d l y ,  that the teacher give up 11%s m.;cr rQae i n  
preseatfng macerial, oar ";::at t k e  Bec-t:*~re rrreti~ac! 
must be abandoned, Eather ,  the 1 cttzres ~ 1 1 %  
change In tone, Bruner dfstfaguiehes h e l p f ~ l l y  
between tx~0 modes of presentiwg magerial f o r  
learning.  In t h e  "expository mode," a l l  the de- 
cisions about content, s t y l e ,  pace, mssd, @tea, 
are in the! hands of the speaker. !Ee has warlted 
through the mter i a l ,  eonsidered all. the op t ions ,  
made his decis ions ,  a ~ d  presents the ma",es",al L 3  
the form sf pre-digested conc.';usisns, Tlte stu4e;r?ct 
is just a l i s t ene r ,  tlaamare of the  decisioxr,s $:;at 
had to be m d e  or the i n t e rna l  optfsns  the s~eaker 
had t o  consider, He fs not at a11 particFpaElng f2 
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what the linguists call  the "speaker's decisions." 
the %yypothetical mode," on the other hand, the 

speaker and student are i.n a more cooperative posi- 
tion. The teacher lets  the student in on the 
"decision points." The student i s  made aware of 
ehe alternatives and O P ~ ~ B B S ~  88d may consider and 
evaluate them. In short,  the student i s  taking 
part i n  the f o m u l a ~ i o n  o f  mterials, and a t  t h e s  
even plays a principal ro le  i n  it.39 b ~s aresult, e 

i n  the hypo%hetical toode responsibifP~y for learn- 
bng belongs more 60 the student; learning becomes 
a mare personal mattex, and is therefore hopefully 
mare effective and mre pe Piaget  fur- 

% 

nishes food for thought when be suggesgs t ha t  every 
t % m e  k7e teach a student s~aeehfng, we deprive him 
of the oppartuniky, and pleasure,  o f  Learning 16  
f o r  himself. 

S y l l a b i  and assignments c ~ i  provide zoom fer 
inquiry if they p e  bath teacher and sguden% 
to engage i n  real problem eancerning real  knowl- 
edge -- and a l l  of the disciplines abourad w i t h  
such problems.42 It i s  an artificial discipline 
that  pretends that a l l  the answers are i n ;  stu- 
dents quickly detect astiPie-Lality, and lose  
-dbnterest, 

A number o f  specific classroom procedures 
are suggested as engendering inquiry -- b u t  recog- 
nfze that students mused to i n q u i ~  may be m d e  
ancamfortable by $me of these:: 

-- Cul t iva te  skills a t  leading  discussions. 
Discussion i s  almost r lniversal ly acclalii~ed 
as an effective teaching device, pet Lead- 

u i r e s  specialized s k i l l s  a:x+d 
3 

-= - Avoid dngmatism, wl~ere i t  i s  no2 in place ,  
by cultivating expressions l i k e  

we dca RQZ ~ " Y R o ~ ?  f o r  ~ 3 ~ 7 ~  

the evidence 4s r o t  complete... 
there arc t'm p o i n t s  of vie-.? akaut  tlli.;. . . 
it i s  not c e ~ t a i i l  why t h i s  happens.. . 
t h i ~  is an unsolved problc-... 
t he  evidence i c  contradie-arq- cn t!-+re.. 

and so on. 

-- Use inductive approaches -Xiere app rop r i a t e .  
In simple Fonn, this mans 'ceir.5 s u r e  t h n t  
t h e  s tuden t  has become ar:are o f  a concept 
before a name h a s  beer. assi2:re;i 20 tila:: 
concept. 4 4  

-- Use "Socratic questioning," i . e . ,  the teacher, 
fiy a series of ques t ions ,  l eads  t he  student  
i n t o  a t ~ ~ p  from ~h~lricl; he nus"t!:en exfricate 
himself 4 3  

44 Bx-uner, p .  102;  i ; ~  r.uaz~~Ie o-i' a:?piicai-iox te 

s~oti;.r sti2c7ents is found .in 2. Sgpaset ,an$ 2'. ~ 5 3 2 ~  

' 'Sc.~:f!c~.~q i I? f he C ? 'zssruom : .Dro.-~sx, ~ 1 2 ~ ~ 3  i sh 
?̂I__=-- J o u r i x l ,  62 (F'eb_rzar?~ 1973) , pp. 273-80. 

ql*-- --- 

45~ugl iese .  p. 27. Note t h a t  s t o d ~ : - t s  r :? i i l  
pmhaEil y need preparation for this tech~igue . 
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--- U s e  'korpedg;siag ," f , e ,  , teach seadents erne- 
thing until they are sure they know it, then 
proside a whoppfng c~unter-axmp1e~ Rope- 
fu l ly ,  students dl1 resolve %heir discom- 
fort by thinking it all ~ h r o u ~ h . ~ ~  

-- Give studeat a role fr h i s  OB% evaluation, 
Som theoeisgs feel students learn thzough 
eonefnu%ng cycles o f  followed 
by sentation -- L e e ,  they con8kruct 
or do smefhfng, then stand back go s ize  up 
what they have done and deternine what 
should be dons next, P e m i g t i a g  se l f -  
evaluation encourages t h i s  cycle. 47 

Uong with faci l i t%es and room f a r  j-wquirg, 
s tudersts nrrfght be encouraged by r?e.*se:~~Lng o ~ a t l c t a  
for their findings, Products ar  stxldcn& research 
should be used in class, and 5' si?aeoness projece 
has added substance ta a psofesssr's lecture notes 
far perpetual use, it should be mde knom, There 
mfghg be room f o r  a per iodic  publication o f  out- 
s tmd ing  acada ic  work by students; most teachers 
have had wedrk handed i n  t h a t  was war%hy of campus- 
d d e  o r  even wider distribution, 

Finally,  a word about general understanding 
and encouragemew& o f  students who show an fncllna- 
taon toward inquiry. Embryonfs thinkers are eas i ly  
discouraged by criticism, especially if i t  creates 
fears that their  investigations are going to g e t  
them "in trouble." A f a cu l t y  interested in en- 
souraging inquiry dl1 recognLze that 
are begimers at this, %faey will draw rash anall 
improper cone ons from inadequate evidence; 
they w%11 be ture in their judgments regarding 

research methods; they are f a  short  j u s t  Beaming -- 
and learniag, to a great extent, from t h e i r  mistakes, 
&x attitude, as we guide and even correct them in 
t h e f ~  Inqugry, shsuld be Qne of calm and under- 
standing, w l t h  "encouragement" t he  watchword. T h i s  
might beeme paart%culastely difdicule when we f i n d  
students queaeisning the vexy principles we are 
%ry%ng $Q teach ellern in C I ~ S S ~  mfs ~ a i t e r  too 
has fe l t  the sense of threat thae comes fr0a SKCK 
fnquiry,  par&isuHarLy when it involves some sf his 
favor2te prine%p%ess But wgth e f f o r t  a eeacher 
can t r y  instead ts feel flattered that a student 
cewsiders sornethgng he said $0 be imporcant enough 
t o  aerig &he effort af,  at t%mes, elaborate inves- 
t iga t ion .  We earn be assisted .in thfs feeling by 
the eonv%cti~n ~ I I A &  WQ bad outcome of such inquiry 
i s  poss%b.ble. Z f  the student's investigation i s  
slip-shod, t h e  eeacher will have a chance to teach 
hlm something about saund inquiry, If through 
s o ~ ~ n d  fnqufry he finds the teacher w a s  r i g h t ,  i t  
Zk3 h9f COUTSe % g08d 0llt~~111%e. I f  through B O U D ~  in- 
quiry  he f%nds the teacher was w o n g ,  both should 
be glad o f  it, and teaching should be adjusred  
aecord$ngly, If through sound inquday he f inds  
chat a legitimate dgfference of spinim is poss*%g, 
t h i s  too cantributes to $he scope af our knwledge.  
mere can be no bad outcome, unless one o r  the other  
o f  them subveas the process by r e h s f n g  to face the 
facts, For reasons like these, hanest inqu i ry  Is ,  
in all cases, t o  be ebkcouraged, 

CONCLUSION 

men our Lord Isoked into tile f u t u r e  on Wundy 
Thursday evening, Be foresaw His disciples in the 
world, but  wcat it, In so doing, He was 
suggesting a monastic withdrawal frm the world --- 
a kind o f  separateness, yes ,  but not isoIa%ian, gSn 
 he contrary, He has '#sent thm into the world," 
(John 17: 14-19) As a result, He says, the world 
hates theme 1 subait that ehe world will not hate 
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 he contrary, He has '#sent thm into the world," 
(John 17: 14-19) As a result, He says, the world 
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what it can safely ignore, Eut  it will hate those 
P__n_l 

wha are making t e l l i n g  and significznt encroachments 
on byhat it considers i t s  ocrn t e r r i t o r y ,  and t h a t  
~ o % & L  t r u e ,  amang other  places, in t h e  realm of 
scl-;olsrship. The Christian sui'gbly s i f t e d  might 
aeS.1 esnnsideg i t  h i s  calling ts make such encroach- 
ments, f o r  the  realn of sound scho la r sh ip  and iil- 

qu3-P.;T i.s af k e r  all not ~ ~ r o p e x l y  t h e  warTd ' s terri- 
t o ry  -- it is Gcd's t e r r i t o r y .  IIay we all str2.e 
to bring our scholarly voice,  tco ,  i n t c  conformity 
w i t h  the standard proposed by St. Paul:  ". . .sound 
speech, t h a t  cannot be condc~~zd; t h a t  he that i s  
of the  contrary p a r t  mzy h e  asl-aned, having no e v i l  
thing ta s a y  of you." (Ti tus  2: 8) 

. . The prophetfc and apostol ic  word is  the 
word of divine rcisdom by w h i c h  211 the rationalisn 
nf man is summoned to repentance and renewal. 'ilie 
h i s t o r i c a l  record of the Bible  is the account of 
t h e  divine deal ings  wiih man ~ ~ h i c h  alone can give 

meaning and d i r e c t i o n  to a l l  o t i~r- r  bisto~y. The 
theme of the Bib le  is t h e  incarnate F?ord in vhon 
alone we can find t r u ~ ! ~ ,  f r e e b o ~ ~ ,  and salvatiotl,  
and to ~ h o i ?  t k c  wrieten I:'ord cnniorus ia divlze 
and h'tx~an s t r u e x u e .  

B W K  REVIEWS 

Grand Rapids. Zondervan Publishing House. 1970. . 147 pages. $3.50. 

T h i s  5s the second volume aE a series s f  semons 
on the Book o f  Daniel by the pastsr a f  F i r s t  Zag t i a t  
Church %n Dallas,  Texas, one o f  the IargesC coagre- 
gat ions  in our country. Wel.1 knefm i n  conservative 
Protestant c i rdes ,  the authax s ~ r v e d  as president 
o f  the SorntZsesn B~p~fs"s~osaven&isn f o r  a nunber of 
years. T l i e s ~  sermons were taken down by t w o  stenog- 
raphers as rheg were preached. Only minor changes 
i n  gramatieal construceion were made, 

The book contains eleven semons, These sex- 
wows bear oue t h e  statement o f  t h e  preacher-author 
i n  the Foreword tlaat tkley were intended ~o be heard 
rather than read, The style f s  ora l  rather ehan 
*-itten, and i t  reveals a man who undoub$ed%y has 
considerable powers 0% oratory and mgne t i c  ci".aarismae 
Kis use o f  illustration i s  good, and he has the 
a b i l i t y  to apply Scripture to the everyday lives of 
his people ,  

Dr, Criswell is staunchly comi t ted  t o  t h e  
inspiration and tnerrancy of the Bib le ,  a fact &hat 
cmes out $n these semons even though he mag n s t  
use those $se Be f imEy  believes in predict ive 
prophecy. Be also takes a s%rong stand against 
such as indulge in "speaking in tongues" (pp. 86, 
871, and rhos@ &o elevate subjective experience 
above the promise of God ia tEae mtter o f  certainty 
sf salvation (pp, 99,  133). He m k e s  a amber of 
good statements throughout the series sf semsmrs, 
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In  b 3  sern3n on Daniel 1:12, entitled "Wine or 
WaCey, '' D r  , C r l ~ ~ q e l l  e-qresses his strong temperance 
vier:;. The reader may be interested in evaluating 
::is ~ p p z a a c h  to t h e  s u b j e c t  of alcoholic beverages. 
+- . st ::, ,Ltl-.,rrx, 11- .. t:59 OE c i i c u m e n t i n g  the use sf wine in com- 
manic3 is Iligi-iLy rl:lesttcr~i;t%e. (pp. 40, 4 1 )  H e  i s  
aLsr ~ u " i t y  o f  rat:2;er sl-;:ke-i- exegesis at t i m e s ,  
phr t ,Leuls r ly  ia 5 i s  repeated statement t h a t  
lt-cl ;:zIin&l:ezr.--r f$?:azct 1-:is dream of t h e  z r o a t  Im.ge. 
Da~:-lel 2z.5 csrliscst defensibly be Interpreted that 
way. Za t l i e r ,  the P T O ~ ~ S  tell US t h a t  NebucRadnezzar 
had maze up his m i ~ d  to test the magicians and 
forkune~zllers by having thew tell the dream as 
 ell as in te rpre t  it. D r .  Criswell also r2xprosses 
millennealistic views. He s t 2 t e s ,  "The Lord God 
s h a l l  pers0c311>~ appear out of heaven arad ska1-i set 
up i.n t h i s  new and g l o r i f i e d  earth a kingili;  t h a t  
sha3 l s t and  forever. " (p . 81) ! .qy 2rentL:j- kc r u l e s  
out the possibility o f  a heaven t l n ~ t  w i 1 3  l a s t  ta 

a l l  e t e r n i t y  and not be located here on earc!~. 

F i s  senixons are generously sprinkled r4r!th 
references t o  t h e  present w o d d  situarlon zs s e l f  
as auotatiox:~, including poet ry .  D r .  Criswell rr- 
veals himself to be wide ly  read and well informed. 
H e   st be a man s f  many and varied talents as 
%ell  as great canacity f o r  work. 

Them can be na doubt about Dr. ~riswell's 
a b i l i t y  t o  hold t h e  attention of his hearers when 
he preacixes, The eleven sermons in this book 
average about twelve pages each in length. 7^0 
deliver them, even a fairly rap id  speaker vould 
need about f o r t y  minutes. In t h i s  day and ape ,  
when people become restless all too easily, we can 
only conclude t ha t  either he has a well-conditiozled 
congregation or ' ~ e  is a man of great persuasive 
powers. Perhaps all o f  us  could benefit by reading 
this book ~f S ~ ~ I ~ P O ~ S .  

The Holiness-Pentecostal Movement i n  the  United --- -0- - 
States, ~ i k s s n  SWG: 

A. 

Gsmd R.a~bds. W L L l i a  !I3. Eerd2zns Psii7lishir.g Co. 
1941. 248 pp. $5.95. 

m- 
3 a~ ~meaen t  gone in Inany d%f iiien.en% d3rec- 

n e  The mo~~emene is oae of pe1:s~zna%ft$2s and 
emphzses rather than of t h c ~ l o g y ~  E i e  zzovera~r~t i s  
fa r  f r c n  seekled l a  it:s theo lc~gy ,  RaIi~.ess  i s  
f":kpor&an$ %n $%s ch5nklag, h u t  $be r n c w z ~ ~ c w t  i s  
divided over ehe elme sf holiness, whether %~me- 
d i a t e l y  at conversion -- '"lie Fenishad ~ k ~ ~ ! : "  ma- 

or lager -- "the seeand change," (bp, 1 6 7 f )  PiftSbr% 
ssr"rae of the  groups there 5s a ~ ~ ~ d a l $ s f % t :  ~fkixaxis.n- 
ism -- t t  t h e  Jesus only questionBB (p, f53ff)  J"~:cr.ysne 
who d s h e s  to see where Pen%ecostalisa has been -- 
i ts pas t  -- will f i n d  t h i s  book m a ~ e  he lp fu l ,  
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Ear ly  Quaker h r ~ i t i n g s  : 1650-1700. tiugh Barbour 
and Arthur Roberts. 

Grand Rapids. William B. Eerdmans Publislling Co. 
1973. 622 pp. $9.95. 

The two editors, Quakers themselves, have 
edited a very fine sel.ection of early Quaker 
mitings, Many of the materials in thc book ob- 
viously are not available to t h e  average student, 
nor would he be able to distinguish t h e i r  i~2sr- 
tance or setting in Cftsaker history. Tlrc editors 
have offered b r i e f  introductions to place tlie 
writings in their settings historicaffy and theo- 
log ica l ly .  A most helpful book fcr  aLyorie working 
in this area, 

G~-E;?E K, ReicI~waXd 

God's No and God's Yes: - 
Between caw and Gospel. C.  F .  W. i fa l ther .  - 
Condensed by Walter C. Pieper .  

S t .  Louis. Concordia Publishing House. 1973. 
118 pp. $1.95. 

As can be seen from the title, t h i s  book is an 
abridgement of idal ther 's  Law and Gospel. On the  
whole, the editor has been sueeessful. The division 
of the book is built around the theses themselves, 
and readers may miss some of the more pointed and 
pungent theologi.ca1 comerats of Waf ther . But the 
flavor o f  the work is there, Pastors would find 
this book helpful in an adult Bible study group to 
present thoughtfully the great doctrines of Law and 
Gospel, a message so badly needed in these days of 
soda1 Gospel, pietism, synergism, etc. 

Grand Rapids. William 8. Eerdmans Publishing Co. 
1974. 214 pp. $7.95. 

This book cantains a number sf striking quota- 
t ions .  However, t he  quality varies, since selections 
are sffered from the Scriptures, Martin Luther, 
Nathan Soderblom, Rabbi Noshe Iiakoeun, and others.  

Glenn E. Reichwald 

What Chrise Thiinks o f  the  Church, John R ,  W. S t o t t ,  
-&- ---- ---- 
Grand Rapids. \l'illim B. Eerdmans Publishing Co. 

1972. 128 pp. $1.50. 

T h i s  d e l i g h t f u l  commentary i n  paperback is a 
reprint o f  t i le  earl ier  I958 edition. But time has 
rise ersded the value o f  t h i s  Essk, The book i s  a 
comentary O P ~  the letters to the seven churches o f  
Asia  Minor i n  ReveLagfons 2 and 3 ,  l&ile the 
author's Calvinism i s  evident, as when he refers 
to the Lord's Supper -- "To eat bread and d r i n k  
wine i s  bu t  a physical sepres@natation ~f the  
spiritual feast with Christ which H i s  people are 
pr ivi leged continuously to enjoy" (p. 124) --- 
the  book i s  f u l l  s f  thoughts for a preashep, Any- 
one thinking a$ preaching a series o f  sermons on 
these two chapters in Revelation w i l l  f i n d  t h i s  
book most he lp fu l .  It contains background, coin- 
ments on the situation, and app l ica t ions  f o r  today. 

Glenn E, Reichwald 
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A History o f  Fundamentalism i n  America. 
~e0r~e-w. Dollar. 

Greenville, S .  C .  Bob Jones University Press. 
f 1945, nep. 

For a var ie ty  of reasons sane people seem to 
shy away from ag-thrfng canneeted wfth t h e  lcmawae of 
~ o b  *?anes University, Since the school is con- 
nectcd :\rith a rattler regorous and vigorous Funda- 
mentalism, many people wPPZ not take time to even 
eoastder zeading t h i s  E o ~ k ,  That attitude would be 
most u ~ : ~ % ~ t u z - n t e ,  f o r  this book is r: history of the 
Fmdt-:..r~rzea4fst move'ip1eat by a Pi?cdamenta%ist, Fur- 
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is spec i f lpa l ly  elarseil as not bcizg a Pui~damentn l i s t .  
D r ,  Dolzar also sees a .realiening of the r;:ove:;iento A s  
he traces i t s  h i s t o r y ,  he ~ o i n t s  to a ~ - ~ i l l i n g ? r r a  of 
some to eemprsmise t h e i r  older pot.,itiar,c, ';'o ';rim a 
FuncHaacnta%ist clser is m e  ~ k r 3  B ~ c z : ~ ~ ~ c % _ I .  , T-;C.CT und 
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cr i t i c ized .  A s  one resils t I : , r !  i;<.s",el,~- 6.: eke ~'c+?Zr",- Jr 
mentalist movenent i n  ;::e. L i . 2 3 ' ~  and 1 3 2 2 ' ~ ~  i;. is 
evident t h a t  tlxls war, a movement o f  perscxal-- ,$-e-:. 
People ral l ied to t!~e Lecders, bu t  xo yeally l a s t -  
ing impression seems to have been pad@. 1Iei.pfuL st 

ghe end of the bssk 5s a g los sa ry  sf terns t o  he lp  
ane understand the vocabulary of FunBamentaSSsm 
and also a biographical  index g o  i d e n t i f y  the hast  
o f  people involved in the FundamenZaIism woveaent, 
%ere seems ta be no generally recognized theolo- 
g i an  f a r  t h e  mavment, 

Glenn E ,  Reiehwald 

As a test of our preaching we mtght apply 
t h e  foliowing rerna~k of Emerson w i t h  Yespeet t o  
a sermon he had hea~d, We stated *hat one could 
not t e l l  fpm it   whet he^ t t ~ e  prec2cher ilad ever 
l i v e d ,  i twed,  s inned ,  o r  s u f f e r e d ,  had ever 
knebgfi the Tug 0% tm2p ta t i on  ap t h e  torment s f  
dismay, had cvep heard t h e  laugh of a c h i l d  or 
looked i n t o  an open grave,'"- Quoted i n  t h e  
CTM, Feb, 6937,  p, 87 
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1. The preacher is to preach the WoFd of God, 
t h a t  i s ,  samething d e f i n i t e  out of the Word, 
o f  G d .  

2 ,  The p ~ e a c k e ~  as to p ~ e a c h  on s ~ ~ m c  b i b l i e ~ l  
theme, 

3 ,  The t e x t  is -% '- 2 +-;e y3ez.l soupce fpan w13ich 
- .  t h e  sqdstat:.s+t? ;>r :__ 3 ser%?.;;.n is dpa&*"%ga 

4, The t ex t  % P r n L t ~  &i:s sermon, 
5. A rea l  t e x t  ?,reven+s. t he  sermon from degen- 

erat ing i n t o  a l e c l u ~ e ,  
6, Texts open up an inexhaustible foun ta in  fop 

sem0TPs. 

2% 
Lenski, The Sermon, pp. 9-12 - 
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QSWEnPVIm IN JUDGING OUR OPPONENTS 

I presume that $his t o p i c  w a s  assigned fa r  
csnEerence study because we all want to be seru- 
pulouslg Ksneat i n  our j u d ~ e n ~ s ,  ss that %he 
krueh al Cod will prevail mong us, I presume, 
f u r t he r ,  t ha t  the  eopic was also ass$gned because 
ie is ~ecag~ized that  language ean be used by our 
"appsgnenta" aadt by us  ts d i s t o r t  o r  conceal %he 
truth 0r co m k e  an idea more a&tnaetfve or repel- 
l e n t ,  as the  case may be,  Ever since t&z seven$ 
i n  Paraasa aaPd go the womn, "YP s%?a3-i no& s u r e l y  
die," and t h e  man said ta God when csnE~onted wi th  
h i s  own personal guilt, 'The womexa iihom Thou gavest 
to be with me, she gave me to the  tree, and % d i d  
eat," there has been a deep-seated tendency in man- 
kind ts m x i d z e  what we would like to see maxi- 
mized and to minimize what we would l i k e  t o  see 
minimized, 

We may be &sled by not recognizing and peel- 
ing may the layera of language t h a t  can conceal 
the truth. And even %may be guilty (unknowingly, 
of course) of doing faulty reasoning. And, by the 
same token, i t  i s  p o s s i b l e ,  even f f  nst*probable, 
that we Can U B ~  language as a cloak which may 
cover the real faets in the case so that people 
are misled by failure to detect faulty reasoning. 
We caaceivab%y could conceal the truth, b,anguage 
is one of God's greatest gifts to mankind, but. 
as a l l  other useful tools, it can be employed 
carelessly and dangerously. We so easily forget 

"Reprinted f r o m  Clergy mLletin, W X X ,  #7, 
March 1958. 

three important truths about language: 1) Meanings 
are complex, 2) Meanings are always changing, and 
3) Meaxaiwgs convey both info t foa  and attftude, 

1 also presume that  the topic was assigned for 
study on the supposition t h a t  an intelligent person 
can improve h i s  methods o f  thinking and writing and 
that he can improve h i s  ability $0 readn and listen 
more perceptively and objectively.  Information i s  

nicated between human beings,  but  the  
fact that it is nst  always comunieated or  received 
accurakefy does not mean $hat we should rejeer 
everything that i s  written by either our friends o r  
opponents. When, for example, we see language 
abused by the unscsupuloas p s l i t i c f a w ,  w e  can become . 
quite skeptical about language in general. Hence, 
as a necessary precaution against complete skepti- 
cism, I would Like t o  quote what Richard hltick has 
f;o say w f i h  respect t o  this: 

'@'It t i  pprbably just as easy to believe 
nothing as i t  is to believe everything. It i s  
harder, but in the long run iwfiraigelgr Bore sat is-  
fy ing,  to be able to separate the true from the 
false -- to detect opinions masquerading as facts, 
as well as half truths and distsrtions of the 
truth. The practiced reader, while he always re- 
mains alert for these evidences sf careless or 
deliberately abused logic, discovers that plenty 
of truth remains in the world; there is no dearth 
o f  things for h i m  to believe, or to believe it." 
(Preface Critical page 112.) 

Since the suggested topic reads, "objectivity 
i n  Judging Our Opponents," this paper won't have 
much to do with how the opponents judge us, al- 
though perhaps a book should be written about that 
so that the record can be set straight for paster- 
i t y .  I suppose that we are a l l  much l i k e  the 
dying Hamlet, who besought his bosom friend, 
Horatio, to absent himself from felicity awhile 
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I take the ward "cbjectivity" to  be the main 
word of t he  theme, and hence I am simply going 60 
review with you what you already knog; namely, 
t he  p i t f a l l s  i n t o  which uncritical thinking can 
lead us. The examples I shall refer to may be in 
the f i e l d  of church polemics and they may be of a 
general nature. Perhaps by way o f  discussion you 
can supply the examples as we go along. Certainly 
the exarnples are not intended to be a general cata- 
log o f  our s ins  m d  weaknesses. They are merely 
illustrative and suggestive of further study and 
thinking; they are not definitive, 

I. Inductive Reasu~iing 

In judging our opponents we want to obtain 
reliable information. We do that mainly by what 
the logicians call "inductive reasoning." When 
we reason indactfvdy we begrln with what we t h f d  
is reliable information or with particular facts 
and then proceed to larger statements of general 
truth and to apply them. In inductive reasoning 
we move from the part to the whole, or from the 
result to the cause. The first thing we do is 
.to accumulate statistical evidence. We may want 
answers to questions such as these: 1s there a 
correlation behieen the sex of a baby and the 
month in which it is born? Is there any correla- 
tion between the average salaries of synod minis- 
ters and the price c f  aquavit? Do members of the 
Norwegian Synod on the average know more about 
objective justification t h m  the members of the 
Missouri Synod? etc., etc, 

Now.the primary way or the so-called scien- 
tific method to settle such questions is to collect 
and to analyze all the available evidence, and 

a sometimes, we must admit, the evidence may not be 

very clear cut. We are forever perfom~ing such 
inductions i n  our d a i l y  life, Mr1y of them ghat 
we make are tentaeive, but  we make them neverthe- 
less, Uncsnscfonslg, a % ~ o S t ~  OW minds $om 
queseioas about general truths and our ek~erienees 
gradually answer them, We a l l  know that a burning 
electric l i g h t  bulb gees hat ,  rand we generalize. 
Besides, rhe resales o f  such inductions on the  
pare o f  oehers are coosCaratly brought t o  our attorn- 
tion, and we are ewected t o  believe these general- 

% would l i k e  to pa in t  out now - t w o  daag@rs that 
arc present i n  generalization. On?e i s  tllat of un- 
eonseious or  deliberate exaggeragion, If  we are 
honest with frsusel.ves, we must a d d c  t ha t  ;,I~hgn we 
generalize from our owxi experience ve of ten  go 
fu r t he r  than we are entitled ts, W e  prefer the 
sweeping generalization. It i s  easier t o  make and 
i t  seems t o  be ssae~~bat more satisfying and start- 
l i n g  than the qua l i f i ed  one. When we make general 
statements we tend t o  erase fhe qua l i fy ing  words, 
such as, "nearly a l l ,  usual ly ,  few, seldom," etc.  
For example, qui te  often heavy black clouds i n  the 
west  mean a thunderseor~ i s  coming, But that can 
becom a generalization such as  this: "Those 
black clouds in the west mean we are fn  f o r  a 
bad storm. '' 

It i s  of the greatest importance then that we 
always apply a test t o  a generalization, i3e should 
ask ourselves -- Are there really no exceptiens? 
Is B f the speaker or writer j u s t i f i e d  in saying "all," 
always," "never?" 

A second danger ever present in a generaliza- 
tion is that it m y  be based on insuf$ic%en$ or 
weighted evidence. What evidence lies behind a 
general statement? Is it the only evidence? Is 
there any evidence thaC would nu l l i fy  the evidence 
at hand? A generalization must be based on a suf- 
ficiently large nuder sf pertinent instances, 
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For example, during ChrisCmas vacation I heard of 
two ELC pastors who turned down a funeral because 
the person was a pracf ic ing Mason. Should I deduce, 
from that that D C  pastors  never have aassnic 
funerals? You c~uld adduec coasiderabfe evidence 
to the contrary, 1% at the church door on Sunday 
morning after a serdise cne o f  ysur parfahsners 
may say,  astor tor, po~t  p~eaehed  a woaderfral semsn 
this ~ a ~ ~ i l a p ;  thatis the k iod  of semsns t h i s  
eong;gegs";ldon needs," you rnlghg for t h e  monent 
develop an inxgard glsv o f  satisfackion f z t  Seast 
u n t i l  your wife got hold o f  you a t  the ?inner 
table) .  3ut ae b e s t  % C  pi40uld be  frzag- _ivLdence, 
One n ice  016 lady eauEd poss ib ly  not be represen- 
t a t w e  af 360 claurch-gse%s, and yau wouX2 no doubt 
ha%%% 8 g~axs~ing feeling t h a t  ocher cx%Ler$-;l are 
nesessszg fa r  Judging wI-182 i s  the %es: f ~ 0 6  f o r  
a C T l r ~ - % % ~ 8 2  60~s~eg8ti8n, YOU ~ i ?  * ';, 3~811 th-~ag 
p r s fess iona l  p u b l i e  opinion polBbit:-rs ere very 
careful t o  get a cross %eeCSon thxc :s ZepPesew- 
tat ive of  the groap being exadned and then ts be 
very caut isua  in what they sag, 

We muse check ghe evidence against other  
evidence. For example, the  Missouri Synod has a 
tract called "~od's Verdict Not Guilty," and on 
page 9 aE that traet there i s  this one sentence, 
"Not a11 are justified." Now, P have heard it 
suggested tha t  the Missouri Smod's position on 
sbjeetlve jus$iffsation has deteriorated so much 
in the last few years tllat they are b l a t s n t l y  
d e n y i ~ z  o S j e ~ t i v e  justification %n t h e i r  txacts  
used f o r  general informatian and mission work. 
The ALC Itas really influenced them. But i f  you 
will l ank  i t  the whole t ract ,  you will see that 
on page 4 i t  says, "God j u s t i f i e s  the ungodly," 
and the context for the statement on page 9 
shows that the  writer i s  speaking about personal 
Qustificatisn, So, one w s t  be caxeful Pest he 
use insuff5cimt: s?e weighted evidence, 

Further, if you have set up a hypothesis 
regarding a body o f  fact,  you will have to test 

the hyp~tbesis to see whetl2er b~ acguallg explains 
a cae 3 pbenamena, pbys$ -c i z~e  zre Gonstane$g d a - j p  

4 3  

-?ha% - + I .  hy diagnosis, I$ snr sees s:F~a~ea~az 8, 3, sad 
f% 
:> in ?ac-jea.$, be w % f l  say  -ac$ent ?robabl.-. 

s""" 

:lac scariet fever if ayap&on 3 and E sbsald show 
azp later,  If s y n q g ~ C ~ m .  I 3  and 3 do ~,LJL gppear elm 
doetor Bay ha~;e co revise his  chinking and 
far  some  her CZUSB, A h y p ~ t h e s i s  can be eon- 
sidered rorafimed only i f  3.t d o w e  can e v l a i n  
&he effects noted, If somebedy has t he  hypothesis 
ehat a certain pastor is no$ ~Assbon-minded and 
sags t h i s  congregation l o s t  een members af ter  he 
came, such an hypsthesfs s u r e l y  would need t o  be 
tested, 

QuiZe a f e w  unreliable generalizations are 
ella,Otiveg and eaot2.ve generalizations from the 
nature  o f  the  ease arise in p o l i t i c s  and, un- 
forttrenately, re%f g ion ,  Fsr  example, " A l l  Aneri- 
cats are brave," o r  "A12 Norwegiaa Synod people 
love pure doe6rine and holy f fv&eg," Such 
statements are rel iable only as a3 index o f  the 
f e e l i n g s  05 t h e  spealcers. I might add a l i t ~ l e  
b i t  and sag '"1 h~exieans are brax~e bemuse we 
saw them f fghtgng $he Nazis, '' o r  "h%l Norwegian 
Synod people love pure doctrine tand holy l iv ing  
because we know that the  congregations subscr ibe  
t o  Luther's S m a l l  Cateehfsn," "ese statements 
now depend upon saaorfse reasons ehat %~oucla $ 0 ~  

their reliability. Pet they are far from being 
absolueely reliable, Tiley can be contradicted 
by individual staec~na"i sand experiences. "ihey 
are, in sther wozds,  -:.;!~?~.c",%va ;lenexalfzatisns, 

- < %en there are w*_:2;: x.;e c B-*;;:.~%P s - L = -  

I *-*-*-* _ .-" . s i- 
eraPlzatiorrs. PZ ehe ctate~snt? '"481. k~~c:i;;:sas 
are braver8 i s  universally clffimged, then thts 
statement would seem to be verified. h e  indi -  
v idual  could be wrong, but certainly n o t  one 
hundred and sixty million Americans. Likewise, 
if we say that a l l  Norwegian Synod people love 
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pure,doees$ne and holy living, t h i s  could hardly 
The syseem seems q u i t e  simple and foolproof. 

be wrong when twelve tSb0usa~d of us utter with Ie be noted, however, in analyzing the 
one voice and poss ib ly  @\$en publish i g  in the logic of Paragraphs s &ha& there premisefi 

organ. We might. P Q ~  a nobe here b conclusions s a t - i a e s  difficult to extract. 

&sk&ng the question. "&l words such as 
Sometbea conclus%on appears at rhe beginning 

so31etbes mean x' ?"  B u t  even if twelv or t h e  middle of t h e  paragraph, Sometimes t h e  
premises contain an abundance af facts and data 

synod, i t  still doesn't mke it reliable* Very hm@ bearing on t he  argument,  he w i c e r  
often the  one man has been right,  and You know 

is frequently gowrned by the desire to make his 

all about the "despised ra in~r i ty . "  have re- argument Persuasive through h i s  choice of 

cently seen how the  p a i n t s  ts the words a d  through his illustmfions. ~c the crifi- 

l i t t l e  minority as 
~ a l  reader, therefore, the main importance of a 

majori ty ,  or at l eas t  a "sizeable minority." fs SY~~Q~IS~ i s  that it gives him a quick of test- 
it necessary t o  add Ghat i t  is possible  chat ing a d  perhaps exposing the fallaciousness of a 

majority i n  some cases may b F r i g h t  also and statement which is assumed t o  fo l low l o g i c a l l y  
from certain other  premises or evidence. ~ e t  us3 man m y  be wrong? therefore, 

b r i e f l y  call to mind some of t h e  errors 
me of the great and trying p+~blems facing 

t h a t  arise i n  s y l l o g i s t i c  thinking. 

us when we s tudy  and discuss inter-synodical 
questions 2s to thread our way carefully through F i r s t ,  the terms must be accurately defined, 

the maze of generalizations t h a t  arise, and then 
The wording mst be exact and clear. 15 sameom 

to nark f o r  our own those that have validity. "The intelligence level o f  Negroes i s  higher 

you, yourself, can supply all the examples t h a t  than t h a t  of mites," what does that statement 
might be beneficial to analyze and d i scuss ,  mean? "Intelligence" has never been accurately 

Or satisfactorily defined. Nhat does the phrase 
"intelligence h v e l  of Negroes" ma? Is it t h e  

XI. Deductive Reasoning average 1.Q. of southern Negroes tested 
in 19259 or i s  i t  the 1.Q. of Itegroes now in 

Deductive reasoning i s  simply reasoning colleges and universities of the Upper Midwest? 
a general truth to a particular conclusion, De- b d  what does the '2Jhites9' refer t o ?  Tilen, ane 
ductive logic shows us what necessarily f o l l ows  must keep in mind that words may ';ai;e pjyi2 9v 1--4 L-: 

when we endorse a given set of ideas. The classic but not quite identirzl : f i ? s - i - ? ~ ~ .  ?T~:+2;:imQc- - -cqd ci L-CJT-~  

l a p ,  and they are ii? -c.r:lt~-~ e-;-zlr c9c i.i-3y:.,;, 
., L . 5  * The major predse is a statement of J " ~  all remember f y ~ : ~ i  y ~ l i r  C~L: --l.y.2 , - 4fiky9 el262 axle 

athe me minor premise is the statement was used LO illirsiraie ;:1nte ror  example: 
that a single individual or thing belongs to the 2s better than bread; sawdust is better 
larger class mentioned in the major than nothing; therefore, sawdust is better than 

infers that what is true of the greater bread, 
class 2s also true of the individual member of 
that class. For exahple, look at these three mat is the difference between a depression, 
statements: "a1 Roaan Catholics are obligated a recession, and a slump? What should we ca l l  

a to attend mass,"; "The Pope is a "Roman ~acholic"* t h i s  r i s ing  t i d e  of unemployment creeping over 
"The Pope is obligated to attend mass." 
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our nation during these winter months? Getting 

into the f i e l d  sf  t k e ~ l ~ g y ,  j u s t  wha6 is union- 
istic prayer fel lowship? What i s  a question of 
casuis t ry?  These things are not easy t o  answer, 
and they cer ta in ly  cause a great deal of concern 
f o r  all who a r e  ser ious  i n  t rying t o  l ea rn  t o  do 
the  L O P ~ ' S  w i l l .  

A second thing t o  be on guard i s  t ha t  we 
must remember t ha t  any qua l i f i ca t ion  i n  a premise 
must be f a i t h f u l l y  retained i n  the  conclusion. 
I f  a generalization i n  one of the premises admits 
the  pos s ib i l i t y  of an exception, then the  con- 
clusion must a l s o  admit the  poss ib i l i ty .  Some- 

times a premise has a t a c i t  exception. For 

example: The crime r a t e  is  the  highest  i n  the 
slums. I presume t h a t  the  crime rate i n  most 
c i t i e s  is meant, o r  i n  the  cities, o r  
something l i k e  that. 

There are a lso  times when e i t h e r  deliber-  
a t e ly  or  because of fuzzy thinking such words 
as "always, " "never, " "only, " "none but ,  " "every, " 
"al l ,"  e tc . ,  a r e  omitted. Let me i l l u s t r a t e  by 
an a r t i c l e  I read i n  a church paper recently.  A s  

a matter of f a c t ,  i t  appears i n  the  Northwestern 
Lutheran fo r  January 5,  1958, page 3. There you 
w i l l  f ind  an a r t i c l e  with a take-off on an ad- 
vertisement from a catalog of used books, where 
the condition of the  book is l i s t e d .  One t i t l e  

w a s  "Formal Weddings" and then i n  parentheses 
"Soiled." Without any qua l i f i ca t ions ,  the author 
lists s ix  types of weddings, o r ,  I suppose I 
should say ,  s i x  things t h a t  can occur around a 
wedding which would make them soiled.  We would 

surely  agree that a wedding is "soiled when i t  
develops t ha t  groom and br ide  have not Zed a 
chaste and decent l i f e  i n  word and deed dcring 
their courtship days," s ince this would be a fla- 
grant transgression of God's conrmandment. But 
without any qua l i f i ca t ions  the  author lists 

several other types o f  "soiled weddings." H e  
says: "A wedding is s o i l e d  when the incidental 

- 

music i s  secular and operatic or even pagan, and 
does not serve t o  glorify the  Lord, who i s  t o  be  

a - -  
a daily guest i n  the home of ehe newlyweds." 
This statement can lead m e  to a syllogism l i k e  
t h i s :  Weddings which have secular music are 
soiled.  A t  the  wedding I attended last  Sat~rday, 
the processional was "Lohengrin." Therefore, I 
attended a soi led wedding. Now the  b r i d e  was a 
sweet and pure Chris t ian Day School teacher of 
the highest moral standards, and the  groom was a 
f ine ,  outstanding young farmer, who, even as a 
young man, i s  a bulwark in the  church. The 
organist  may not have studied w i t h  Dupre but she  
means well. Now, did this writer mean t h a t  a l l  - weddings which have secular mt~sic are soiled? 
That is inconceivable 60 me. Or,-did he mean 
t h a t  some, a f e w ,  weddings which have secular 
music a r e  soi led? The way i t  is wri t ten there  is 
no qua l i f i ca t ion  i n  the conclusion which I, the  
reader,  have t o  draw. 

I might say t ha t  I think t h i s  i s  a particu- 
l a r l y  bad example of fuzzy theological  thinking, 
i . e . ,  t o  put along-side the  s i x t h  co 
given by God d i r ec t l y ,  a human opinion about what 
is secular  or  pagan music, an opinion which w i l l  
change from generation t o  generation and from 
century t o  century, and from region t o  region, 
and even person t o  person. Suppose t h i s  young 
br ide  had sa id  t o  the  orthodox Lutheran pastor: 
"I would l i k e  t o  have the  o r ig ina l  music fo r  t h i s  
song played as the  processional f o r  my wedding 
because on our f i r s t  date  we heard t h i s  music. 
The song is 'My Peace of Mind is Shattered bv 

d the  Charm of a Tender   aid en.'" Do you think tha t  
t h i s  orthodox pastor would permit such goings-on 
i n  h i s  sanctuary? W e l l ,  f o r  your information. 

Y you know the  o r ig ina l  music f o r  t h i s  ballad as 
'$0 Sacred Head, Now Wounded. " Maybe you might 
object  t h a t  i t  i s n ' t  f i t t i n g  wedding music s ince 
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- 
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a - -  
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i t  i s  basically Good Friday music, mis matter 
of whag i s  " s e c u l a ~ ~ h a s i c  i s  not so easy to 
settle, '31.brtfn Luther i s  supposed t o  have re- 
marked when looking around fo r  melodies for 
hmns, ''me davi%. s k s u l d n k  thae a11 these 
goad tmes  " (See Review, Jan, 2 5 ,  
1958) 

To round off t h i s  p a r t  o f  the discussicn, i 
shall note the t h i r d  way in which deductive 
l o g i s  may $a awry, The first and second terns 
in G ~niversal premise asst nsz 'be assumed to 

" i) 'Wave "8kne sme scapglD Thfs 2s what the .LE_:,":LC 
basks c a f l  "'the f 8 1 1 8 ~ ~  08f $:2e E ~ $ % G ~ ~ G x I z ~ ~  
middle." I f  you say a l l  X I s  Y, the11 re feb-~ece 
i s  made %o aPP of  X but not to all of Y e  Thys 
bhe stat~.ment,  ' - A l l  hcnwns are n a ; * ~ ~ 2 l s , "  says 
something about all humans bue nae a3oue all 
mamals. The statement does not  ilriply that all 
mamaPs are humanse The p o i n t  is  that dsce mast 
always guard against the  assumption ghat in a 
=ajar ppremfse X and P ?lave a sne-"d-oze re la t ion-  
sh ip ,  o r ,  t o  pu t  it i c  other words, that they axe 
connected as if by an equal  s ign .  You have t o  
watch &that elusive word " i s  , 

III. Othex Saurces of Misundersta~ding, 
Confusion and Disagreement IfiLThich 1~1a-y A r 2 s e  

l a  ComuaScation SituatS~zs 

F i r s t  of all, there i s  the ever-present dariger 
of introducin~ irrelevant a d  drratiozal evidence, 
H-PS ag9 ! A x % ~ e ~ t P e  s p e l l e d  them C ~ U L  and so%zhzt:'n.,ere 
along the line tkey pieked up Latin terms. Since 
the members of t h i s  conference are very m i l c 3  at 
home in tile l aa t in  language, 1'11 give a l l  e.:g:lt 
of them t o  you &hat way -- y o u ' l l  feel aoye a-t home: 

argumenturn ad horninem -- appeal t o  personal  
pre judices  

argumentrrm ad populum -- appeal t o  the preju- 
d ices  of the msses 

argumenturn ad misericordiam -- exp lo i t a t ion  
of p i t y  

argumenturn ad  baculum -- appeal t o  b ru te  
fo rce  ("to t h e  club") 

argumentum ad crumenam -- appeal  t o  money 
("to the  purse") 

argumentum ad verecundiam -- appeal t o  p r e s t i g e  
o r  "authori ty" 

argumenturn ad ignorantiam -- the  s t r e s s  upon 

argumenturn as captandm w l g u s  -- anything 
"ta catch the  crowd'" 

L e t  me quote t o  you from ~lesch's, The 'kt of 
Clear 
P____ 

chapter  9 ,  "How Nor t o  Be Bamboozled": 

"The log ic ians  t r a d i t i o n a l l y  use examples from 
debating. Today i t  is more i n s t r u c t i v e  t o  use ex- 
amples from adver t i s ing.  Le t ' s  imagine an adver- 
t i s i n g  campaign f o r  "Durtee Soap." and examples f o r  
each of the  La t in  t ags  w i l l  suggest  themselves. 
An argumentum hominem might be: 'Look a t  your- 
s e l f  i n  the  mirror;  only Durtee Soap w i l l  g e t  you 
r e a l  clean. ' Ad populuk: 'The easiest way t o  be 
loved by every?;;;dy i s  t o  use Durtee Soap. ' Ad mis- 
ericordiam: ' ~ o n ' t  make your chi ldren unhappy by 
no t  washing t h e i r  ears wi th  Durtee Soap.' AiJ bacu 
lum: ' ~ u r t e e  Soap is being adver t i sed  every hour - 
on the  hour on a l l  major networks.' crumenam: 
'Durtee Soap c o s t s  2 per cen t  less and is 50 per 
cent  more f i o a t a b l e  than any o the r  soap. ' Ad vere- 
cundiam: 'All f i v e  Rockefeller boys were brought 
up exclus ively  on Durtee Soap. ' 2 0 

'Only Durtee Soap contains t h e  mlracle ingredient  
Lodahocum. I f  you've never heard of Lodahocum, you 
ought t o  be ashamed of yourse l f . '  Ad 
vulgus: 'Durtee Soap is t h e  f a v o r i t e  of everybody - 
from coast t o  coast . '  (page 67) 
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Perhaps ~ W O  ss three sf  ehese catagsries 
m$ght merit special a t t en t ion ,  Firse o f  a l l ,  &he 

ad v tlaaS: is pre judic ing  your 
audience against  the  opponent, It's cornan fn 
gslkeics and, unfm%una&ely,  i t  has happened in 
theology, I suppose the  classic exaqle  Is found 
i n  John 1,46, "Can tllere any good th ing come ou t  
of Nazareth??"Then t h e r e  i s  the ad -. 

This is the appeal ts t and 
prejudices of the people rather than t o  the i r  
c o m n  sense and better judgment. It is so easy 
to use emotionally weighted words to bias an 
audience in favor of or against a person, Some 
label this gimmick "snarl words and purr words." 
There are '"capitalistic war-mongers," the "rich 
Wall Street gangsters," the "unionistic ~utherans . "  
th "liberals ," and "con$ervatives ," and, I guess, 
also the "'orthodox," "a there 1s ehe 
ad verecundiam. That is the appealing to an author- - 
ity who is held in great reverence by everybody. 
~t's trying to capitalize on the prestige of a 
great name, You can call on the Declaration of 
Independence, or James Madison, or Thoms Jefferson, 
or you can say that in 1883 Franz Pieper said at 
the Atlantic District Convention so and so, and so 
and so. Needless to say, w e  might again stress 
the importance of critically analyzing any appeal 
which uses quotations from men and women who have 
achieved fame in sne field or another. We must 
be ready to ask the crucial question, "1s the 
quotation appropriate here?" and then these ques- 
tions, "~oes it have real relevance to the point 
at issue?", "Is the statem nt sound and correct 
in In this comection P would like to 
quote so= pertinent words'by Prof. John P. Mevex 
in his review of The 
schrift, April, 1948 (45 ,2 ) ,  pp. 151,3.32.): 

"Children always do well to profit by the 
labors of their fathers. The fathers' 'expositions 
o f  the Holy Scriptures, refutations of errors, 

explanatlows af doctrinal articlesy should be  
s tudied  carefully and g r a t e f u l l y  by their chi ldren ,  

"Yet,  a caution may %"at be out of place, In 
a controversy 81% statements of the t r u t h  will 
na tura l ly  be pointed against  the error, and dl1 
be formulated m d  phrased aceord ingly ,  n u s ,  when 
the Buffalo S p s d  insisted that a Synod as  suck 
possesses, by divine r i g h t ,  certain a u t h o r i t y  over 
i t s  member congregations, DH, Walther, while vin- 
hficating fsr a synod t h a t  it i s  a ' p a r t  of the 
Church sf  God sn earth'  and that also *to it is 
given the command' by the  ascending Savior t o  
' teach them to obseme all things whatsoever I 
have eomanded you,P rightly maintained that even 
ghe smallest congregation w a s  endawed by Cllrist 
wit11 all s p i r i e a l  power and is not in the  beast 
dependent on the  a u t h o r i t y  06 sop11e super-church 
body * 

"These truths must be upheld in t h e i r  full 
extent, But there is danger $ha$, &i%e t h e  
phraseology is maintained as it was pointed 
against the error of the  day, &hee t ru th  i tself  
may be imperfectly presented; yes, when t h e  
phraseolsgy $hat was pointed against a very defi- 
nite error is pointed in another Bisection, there 
i s  danger of warping the t m t k ,  A valuable truth 
is lost when divine  institution is elaimed far a 
Poeal congregation over against a larger church 
body, such as a synod, ~ i 3 h i ~ h  is declared t o  be 
'nor a divine buE a bumn insti$utione8 A synod 
is a church. 

In the s m e  category came these appeals to 
the major i ty  or t h e  minority, We mentioned those 
in the first part of our paper, 

Secondly, there is a h a y s  this possiBility 
that we (or someone else) are begging the question, 
that is, the proposition to be proved is actually 
assumed as already being proved; "A is good because 
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not q u i t e  ready ts look f o r  a t h i r d  or four th  

A is good." Name-calling and the glit~ering ~ o s s i b i l i e y .  It seems to me that we are gener- 

generality involve qaest lon begging. If someone ally eager to view questions in their sfm- 
says that: the only way to escape disaster is to 

p l e s t  terms ;md to ai&e our decision ca only a 

do W ~ I ~ Z  1 eel1 t h m  ta d o ,  kkat i s  i a  a way beg- f e w  of the many aspects which the prc~blem 

ging the guestiaa because the whole situazion 
Anv~lves 

seaads very much in need of proof, In  the f i e l d  o f  theology I suppose ane 

* - 
m%s faalacg consists sf p r e s e n t i ~ g  a 

situatiaesn which is considered t o  "%a erue, and 
then, on Ehe b a s i s  s f  it, camen%%ng sw %nother 
8 i t a t P o n  whfch 8s said t o  B e  similar, A n  ea;per- 
preseee danger is that the analsgg win assrsme 
an imporeant o r  v%ta% resemblance between the  
two objects of comparison where actually none 
exists, me ane that t he  political ore&ms age, 
especially wl2en t he  second tern I.' -. pzesilafat 

f t i up for  ccsnside~ation, is don'% change Ilarses 
in t he  d d d l e  of a stream,'' Now, G S  course, 
t ha t  e m  be 8 dangerous sgtuatlon and %t shau%d 
generally be avoided: although sometimes you 
may have to do i t  and take a calculated risk, 
But in reality there i s  only a superficial 
similarity between the t w o  situations of chang- 
ing horses i n  the middle o f  a stream and change 
fng p u b l i e  offfciabs a t  certain times in national 
affairs, I don't want t a  be ~ n d e ~ 8 t ~ 6 d  as im-= 
plyPng that analogies do not sometimes suggest 
new and fruitful approaches to problems; b u t  
they are satisfactory only if they eospare two 
elements t ha t  have very f e w  differences, and 
ehea one must be alert  to look far some vital 
differences that will change the pic tu re .  I 
suppose that  the writer of  the "Soiled weddings'" 
editorial w a s  thinking in terms of analogies 
and didn't think too  sharply about then. 

shouldn'~ even mentjLon eh ls ,  but  there i s  the 
psasPb&lfty t h a t  there earl be a dfstsrgfon or 
the actual suppression o f  $he t r u t h *  "Pis is 
invited by our in te l lec tua l  lazlness and pos- 
s i b l y  by our desire t o  fulfill t h e  Scripeural 
precept t h a t  charity s h a l l  caver a =altitude oE 
s ins ,  I f  disgsx%ksn and suppaession o f  truth 
doesn't happen in theological circles,  i t  at 
least co;lld happen. I believe t h a t  t h e  s rypto-  
Calvinistic enntroversy i n  the 16th century 
involved t he  aeEua:L suppkessfon of facts, The 
system can be a little more refined today. For 
example, there are the card-stacking and the 
smake-sere- devices. mese devices are used 
by groups ts divert atteatgsn from certain 5ssues 
and by laying heavy and insistent emphasis upon 
certain select t o p i c s ,  discussion o f  rrhich prob- 
ab ly  can do our s i d e  no ham, and a2 the same 
eime soft-peddalirag a discussion which might 
prove embarrassing go us, Then w e  have t h e  
"red-herring," an irrelevant issue dra~m across 
t h e  path of an argument, when one i s  becoming 
s l i g b g l y  embarrassed. P a r t i c u l a r l y  from the 
advertising world, we have the  wrenching from 
esneaxt. %a sentence or  phrase can easi ly mean 
one rhing when it i s  quozed alone and when it 
i s  read againsg the bsekground sf the  whole d i e -  
eussrbon t~ whb& i t  bd0ng8. YOU who have 
written a book review that was not entirely corn- 
plfmentary have, no doubt, suffered fssm this, 

Fourthly, we are constantly in danger of And then we can also se t  up a lot of  strawmen 

wer-simplification, We are natural ly lazy ,  and to h s e k  dome mat quite ofeen Involves a 

we tend, therefore, to over-simplify. k l s o ,  we going past of the other person's point and then 

are so cowletely oriented to the two-valued trying t o  make your own point, on which perhaps 

sitnation, the either-or situation, that we are 
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an imporeant o r  v%ta% resemblance between the  
two objects of comparison where actually none 
exists, me ane that t he  political ore&ms age, 
especially wl2en t he  second tern I.' -. pzesilafat 

f t i up for  ccsnside~ation, is don'% change Ilarses 
in t he  d d d l e  of a stream,'' Now, G S  course, 
t ha t  e m  be 8 dangerous sgtuatlon and %t shau%d 
generally be avoided: although sometimes you 
may have to do i t  and take a calculated risk, 
But in reality there i s  only a superficial 
similarity between the t w o  situations of chang- 
ing horses i n  the middle o f  a stream and change 
fng p u b l i e  offfciabs a t  certain times in national 
affairs, I don't want t a  be ~ n d e ~ 8 t ~ 6 d  as im-= 
plyPng that analogies do not sometimes suggest 
new and fruitful approaches to problems; b u t  
they are satisfactory only if they eospare two 
elements t ha t  have very f e w  differences, and 
ehea one must be alert  to look far some vital 
differences that will change the pic tu re .  I 
suppose that  the writer of  the "Soiled weddings'" 
editorial w a s  thinking in terms of analogies 
and didn't think too  sharply about then. 

shouldn'~ even mentjLon eh ls ,  but  there i s  the 
psasPb&lfty t h a t  there earl be a dfstsrgfon or 
the actual suppression o f  $he t r u t h *  "Pis is 
invited by our in te l lec tua l  lazlness and pos- 
s i b l y  by our desire t o  fulfill t h e  Scripeural 
precept t h a t  charity s h a l l  caver a =altitude oE 
s ins ,  I f  disgsx%ksn and suppaession o f  truth 
doesn't happen in theological circles,  i t  at 
least co;lld happen. I believe t h a t  t h e  s rypto-  
Calvinistic enntroversy i n  the 16th century 
involved t he  aeEua:L suppkessfon of facts, The 
system can be a little more refined today. For 
example, there are the card-stacking and the 
smake-sere- devices. mese devices are used 
by groups ts divert atteatgsn from certain 5ssues 
and by laying heavy and insistent emphasis upon 
certain select t o p i c s ,  discussion o f  rrhich prob- 
ab ly  can do our s i d e  no ham, and a2 the same 
eime soft-peddalirag a discussion which might 
prove embarrassing go us, Then w e  have t h e  
"red-herring," an irrelevant issue dra~m across 
t h e  path of an argument, when one i s  becoming 
s l i g b g l y  embarrassed. P a r t i c u l a r l y  from the 
advertising world, we have the  wrenching from 
esneaxt. %a sentence or  phrase can easi ly mean 
one rhing when it i s  quozed alone and when it 
i s  read againsg the bsekground sf the  whole d i e -  
eussrbon t~ whb& i t  bd0ng8. YOU who have 
written a book review that was not entirely corn- 
plfmentary have, no doubt, suffered fssm this, 

Fourthly, we are constantly in danger of And then we can also se t  up a lot of  strawmen 

wer-simplification, We are natural ly lazy ,  and to h s e k  dome mat quite ofeen Involves a 

we tend, therefore, to over-simplify. k l s o ,  we going past of the other person's point and then 

are so cowletely oriented to the two-valued trying t o  make your own point, on which perhaps 

sitnation, the either-or situation, that we are 



go%+ opponent. does not disagree aE a l l  with you. 
I suppose we aught to take note of the use of 
proverbs, axiams, and welb-knom quotations. 
Sameone has said chat these folk-%ruths have 
a gently narcotie ef fece on ehe c r i t i ca l  intel-  
ligence. :kny of them may be frue, others  lcay 
be anly partially true or tpue under certain 
eondktgons only, O r ,  if i t  i s  an o l d  axiom, i t  
may be empletely misunderstcod. We l ive  sa 
long with sueb generalizatfom tha t  we never 
bother ts examiwe them @ritiea%lg,  For example, 
heow ~ a 4 y  people undefeeand wlxat i s  meant with 
the proverb "The exception proves the  rube"? 
Wr elders wexe just succinctly s t a t i n g  the 
pa in t  set  f o r t h  f n  the  first pak t  o f  this paper:: 
I f  you have started eo geaeralfxe and f i n d  t ha t  
further evidence does not suppose your generali- 
zat ion,  ysu had better recheck the fasts  and hsld  
yscr final judpewt in abeymee, Is a l l  fair i n  
Pave and war, and is f t  true t b t  to the viceor 
belongs the spo i l s ?  Suppose someone pushed t o  
the extreae this qustatiow Exom the Bible, "A 
s o f t  answer turneth away wrath." Well, we wouldn't 
have any blasts i n  our church papers,  bu8: 'If am not 
so sure that we would always escape the wrath of 
OUP opponents even then, nis statement, however, 
i s  generally true in your norm1 conversatisw, 
where a soft aswer will calm people dam m d  not 
cause them to ewPode. 

To re tu rn  to $he t it le  o f  the paper, "0bjec- 
tivftg in Judging our ~pponenxt;s,'' 1 would Pike to 
make an observation sr t w o  about the words 
tt objectivity" and "subjectivi ty."  In general, 
gkeg represent t w o  differen% things, but it seem 
to m t%na$. sorne'~~ghere they beg52 to overlap. QB'bjec- 
g ive  Bata are daea wh%ePP weryone will agree apon, 
suck as, "Columbus discovered Aaerica in 1492,  '' 
Subjective daea depesd upon one's personal fee l ings  
01 opIn%oa~, Far exmple, '%oquefart cheese is 
repellent." For the f irst  one we can bring proof 
that will p r ~ b a b l y  be acceptable to amnsst people. 

We have ColwbusB journal; and there i s  other 
independent supporting evidence, But i t  is p r e t t y  
hard eo produce any objective proof for  the second 
statement, Mny will agree tha t  Roquefsr t  cheese 
i s  repellent. %enty-five years ago I agreed with 
It, but today 1 disagree, There is then no p l a i n  
divfsian bemeen the realm of the ob3ective and 
that of the subjective, Perhaps scientisgs could 
set up s o w  stmdard s$ measuri~sg odor and tas te  
which, if used, wauld farce us te: elassffy Roque- 
fort cheese as repellent, 

NOW we have a standard by which we judge: 
~ o d ~ s  Word, and we f i m l y  believe that "in a l l  
things that are necessary tomknow in order to be 
saved, the  Bib le  i s  pla in  ensugh to those who 
use it aright,'' (Explanatisn, question 10) But 
problems ds ar&se in a f e w  par t icu lar  passages 
and i n  the application sf passages, BoesnP& sub- 
jec t iv i ty  then erne i n  to a eer&ain extent,  as in 
&he ease of Judging an appetizing cheese? 
DL Robert Preus i n  his book on the inspiration 
of Scr ip ture  sags, @@The Lutheran thesifi (that is, 
sf the clarity of Scr ipture)  does not pertain ts 
every verse of Scripture, There i s  much in 
Scripture which is obscure and difficult to 
understand, not only because sf the rerum subl i -  -- 
mitas but also because sf the Holy Spirit's word- 
v- 

iwg i n  Scs%ptureaP" Preus states further, "1n 
s ther  words, i t  is the Lutheran pos i t ion  t h a t ,  
although many passages i n  Scripture are not clear,  
all necessary doctrines and precep t s  are c l ea r ly  
revealed in Scripture." (p,  157) And DF, Da:x 3.n 
h i s  dogmt i c  notes has statements such as these: 
8P Not all parts a f  Scripture are alike perspicuous,'" 
"The property of perspicuity belongs indeed to tile 
entire Scriptures; however, i t  a b i t s  of degreeset' 
"The perspicuity of ScripCure is not absgslu~e,  bat  
regulated by a certain order and dependent upon the 
proper appPB~at i t~n  of that order." (pp, 44,451 
Such statements by our theologians do not nullify 
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%he d o c t r i n e  of the  c la r i ty  of Scsfpeure, bu t  
&hey s e n e  pu t  us an our guard Pest we confuse 
our subjective general2zations w$&h clear state- 
ments a f  S c r i p t u r e  ax~d declare ssmtbiwg &a be 
clear whfeh mag nst be a0 elear, Prof.  John P,  
Meyer, in the book review previo~slg alluded t o  
in t h i s  paper ,  i l lusrrates how "one's readi.ng of 
the Scripeures Bay be af fected by certain fixed 

En applying some part icular  
passage of S c r i p t u r e ,  have we ever f o i s t e d  upan 
oar pesple some subjective generalization which 
we may have dram fz8m this particular passage, 
bug which i n  r e a l i t y  is p a r t l y  subjective? It 
seems ts me that here part  o f  acr problem lies, 
To go back to our "Soiled Weddir.8" ed i to r i a l ,  
how m a y  flllswers, csstumes, attendants must there 
be beeore the wedding i s  classifj-ed as so i l ed ,  and 
an p1;7frat particular Bible passage can you c lass i fy  
a pareicenlar wedding like ehat aL so i l ed?  

In smdjing up, let  me say t h a t  as we use 
&d's gift of language to do Kis will, to glor i fy  
Him and to  serve our neighbor, we must confess 
t ha t  we haven't always used it: as it ought t o  be 
used and that we too mus",p~ay with David, 
"Create in me a clean heart, 0 God, and renew a 
right s p i r i t  w%thin me8$ ((Ps, 51, %8) k d  
having prayed t ha t ,  su re ly  all of us will pray 
as Solomon d i d  when God appeared t o  him and said, 
P k Ask %ghat 1 s h a l l  give k 3 e e f \  "Thou has t showed 
great mercy unto David mz7 father, and hast made 
me $0 reign ha h i s  stead. NOW, O Lord God, l e t  
thy promise unto David my father  be es tabl ished:  
for thou hast made me king over a people  like 
the dust of t h e  earth 2x1 mr%$titaade, Give me now 
wisdom and knarledge, that I may go out and 
come in before t h i s  people: f o r  who can judge 
this thy people, that is so great?" (II Chron- 
icles 1, 8-10) 




